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CHAPTER I 
SELECTION 1 LIMITATIONS, AND PLAN OF THE STUDY 
Selection of the study 
Purpose 2! ~ study.-- This study has been done to 
focus attention more clearly upon the need of supervised 
work-e~erience for high-school pupils. Subordinate to 
this major purpose are five other supporting purposes: 
1. The study attempts to show that the majority of 
high school youth have or have had some sort of 
work experience on a part or fUll-time basis. 
2. By the use of data compiled from replies to a 
check-list type questionnaire, the study wi11 
indicate the relative importance given by students 
to certain factors in their work experiences. 
3. The study will determine some of the elements of 
student work experience which may have social and 
economic significance. 
4. It will attempt to focus attention on a need for 
vocational guidance which is recognized but not 
seriously considered. 
5. It will furnish data on the part-time work experi-
ences of three classes of the Attleboro High School 
(Massachusetts) which may prove helpful in the 
-1-
2 
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future planning of the guidance program. 
Source 2! ~ study.-- The idea was presented through 
readings in the literature, principally in the Bulletins 
2! the National Association 2! secondart School Principles. 
It was also suggested by the reading of the unpublished 
thesis of G. E. Twombly (Boston University, Ed. M., 1950) 1 
and through personal experience of holding several assorted 
part-time jobs while attending college. 
Justification g! ~ study. - - The study is justified 
because part-time work is relatively common at the high 
school level with too little attention being paid it by 
school authorities. The work that is being done by high 
school youth has definite influence upon high-school and 
home membership. This will be demonstrated in Chapter IV. 
Therefore, since youth does work, both legally and illegal! 
high school administration and guidance personnel should be 
more cognizant of those individuals and the impact of their 
wor k experiences. 
It may also be pointed out that psychology claims that 
learning is accomplished by the doing of a particular task. 
In virtually all work, learning of some nature in some 
degree takes place since it tends to modifY subsequent 
behavior in some respect. Part-time work, therefore, does 
provide a type of learning situation. The more aware the 
school is of the amount and type of work being done by its 
students, the more they would be able to provide services 
- --=-=-==lr-~ -=-
----
to meet individual differences of need. 
Furthermore, part-time work, supervised by the school 
and with a definite relationship established between the 
work and the curriculum might reduce the number of dropouts 
Courses which have direct relationship to the students• 
experiences are necessary to maintain the students• interes 
in the school. SUch courses would help the student appre-
ciate the value of a full high school education. 
Basic Limitations 
Definitions.-- Certain terms which will be used often 
in this study may best be defined here. For the purposes 
of this study, employment shall mean work done outside the 
home for pay. Part-time employment indicates work of less 
than thirty hours each week and full~time employment indi-
cates work of thirty or more hours each week. 
~-experience.-- ~n this study ~-experience will 
be used to indicate experience gained from actually working 
under real conditions. In spite of the fact that the 
employment of the youth studied is not supervised by the 
school, the study assumes that the bare experience of 
holding a job has affected the student in some way. 
Pupil-worker.-- The term pupil-worker shall denote a 
pupil in high-school who has engaged in either a full or 
part-time job. The pupil-worker may have worked for an 
employer or for himself in his own business and he may have 
3 
worked in his home town or out-of-town. 
Basis 2! ~ study.-- Each student was asked to fill 
out the first page of the inquiry form which requested 
certain identification data. The invitation to participate 
in answering the remaining items of the inquiry form was 
based upon the following conditions: (1) that the student 
had done work for pay; (2) that the work· had been done 
outside his home; and (3) that he had worked during two 
weeks or more since the close of the school-year in June 
1950. 
Assumptions.-- At the beginning of the study three 
assumptions were made. First, it was assumed that a signif 
icant proportion of high school boys and girls held jobs 
for pay sometime during the year. This assumption was made 
following general background reading in the literature. 
second, it was assumed that students worked either to make 
money to meet current expenses or to supplement their 
school activities, or both. Third, it was assumed that 
work-experience might, with adequate supervision, be made 
to complement the school curriculum and vice versa if a 
definite need could be shown to exist. The school curricu-
lum in this sense is not limited merely to academic course 
offerings, but extends itself to include all parts of the 
school program especially the entire galaxy of guidance 
services. 
--=="-== - -- - ==c-==-== 
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scope 
~ ~ where ~ inquiry ,!2E!! ~ ~.-- The inquiry 
form was given in the Attleboro High School (Massachusetts) 
on June 11, 1951. 
Returns 2! inquiry forms.-- Five hundred and nine 
members of grades 9, 10, and 11 were asked to participate 
in the study. Of the 509 forms given out, 493 or 96.86 
per cent wer~ returned. 
~ of population included ~ study.-- This study 
was made on a total group of 298 high school boys and girls 
who indicated that they had worked as stipulated by the 
questionnaire. The composition of this group was as 
follows: Grade 9, 55 boys and 33 girls; Grade 10, 58 boys 
and 47 girls; and Grade 11, 51 boys and 54 girls. These 
pupils attended the Attleboro High School in Attleboro, 
Massachusetts. 
~ city 2f Attleboro.-- The city, located in Bristol 
County, is approximately 32 miles southwest of Boston and 
approximately 12 miles northeast of Providence, Rhode 
Island. It had a population of 22,071 in 1940 and at that 
time showed a slight increase over the 1930 Census. The 
several highways and the New York, New Haven, and Hartford 
Railroad facilities and the city's proximity to large 
centers of population and water transportation gives it an 
ideal industrial location. The industries upon which the 
5 
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city relies most heavily are: textile dyeing and finishing 
plants, textile machinery and parts, boxes, optical goods, 
reinforced paper, cotton goods, jewelry, jewelry findings, 
and silver and plated ware. The jewelry industry, first 
begun in 1780, is the city's largest single manufactured 
product. The city has been called "the hub of jewelry 
industry in America". 
Procedure 
Analysis 2! literature.-- The study of the literature 
was divided into two major parts. First, material was 
studied relative to the efficiency and efficacy of the 
questionnaire as a data gathering instrument. In this 
1 
regard Koos' ~ Questionnaire ~Education was found to 
be particularly helpful as well as the section on the 
2 
questionnaire in Good, Barr, and Scates. 
second, the literature was briefly studied with the 
idea of getting some notion of the magnitude and ramifi-
cations of the total problem of work experience. The 
bulk of the articles on phases of work experience concern 
themselves primarily with the problems involved in and 
benefits to be derived from supervised work experience. 
1 Leonard v. Koos, The ~estionnaire In Education, Mac-
Millian Company, New -ror , l928. 
2 Carter v. Good, A. s. Barr, & D. E. Scates, Methodology 
2! Educational Research, Appleton-Century Company, New 
York, 1936, pp. 324-343. 
='----'-=======-..o..==================-=#.- -- -
The major portion of time was spent in studying the litera-
ture which was concerned with determining facts relative 
to students' work and of the objectives and value found to 
be inherent in work experience. 
A fuller discussion of the literature will be found 
in Chapter II, page s. 
Research instrument.-- The check-list items can be 
separated into two groups: facts and opinions. SUch facts 
as weeks and hours worked, wages earned, types of jobs 
performed, general location of work, and method of obtain-
ing the job were asked for. The items concerning opinion 
were based on results of work experience as felt by the 
student. These included such as use of money earned, 
effects of work on choice of career, personal value de-
rived from work-experience, and results upon school and 
societal membership. 
A fuller discussion of the research instrument and 
its limitations will be found in Chapter III on page 26. 
Treatment 2! data.-- The results of individual items 
on the questionnaire have been collected and tabulated. 
Tables presenting these data together with their analyses 
and evaluation \rlll be found in Chapter IV on page 31• 
and in Chapter V on page 52. 
'7 
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CHAPTER II 
REVIEW OF THE LITERATURE 
The Questionnaire 
~~make-up.-- Practically all available litera-
ture discourages the use of the questionnaire as a .data 
gathering device. The number of faults in such an instru-
ment usually tar out-weigh the few features that may be 
1 
brought out in its favor. Koos lists several common 
faults among them are: 
1. The number of oases used is generally too small. 
2. Certain questions are not put so as to receive 
unequivocal responses. 
3. Respondents sometimes do not have the information 
or are not qualified to answer. 
4. Questions may not be well phrased. 
These weaknesses are broad enough to fit virtually all 
2 
questionnaires in whole or in part. Stoke and Lehman 
concluded that questionnaires were "particularly vulnerable 
when employed for the collection of personal information or 
1 Leonard v. Koos, ~ ~estionnaire in Education, Mac-
Millan Company, New York, 1928, p. 63. 
2 Stuart M. Stoke and H. c. Lehman, "The Influence of Self 
Interest on Questionnaire Replies", School and Society, (September 27, 1930), 32:435-438. ---
== ---------- ---- - ----
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when used with subjects who see (or imagine they see) an 
opportunity to advance their personal interests by means of I 
the returns made by them". These factors or the reasons 
for inaccurate replies are fUrther stressed by F. F. Smith, 
1 
who, in an article on validations of questionnaire data 
concluded that questions involving judgment and personal 
data usually obtain re~onses which are colored by a con-
stant error of overstatement. 
The general feeling is that in spite of its many 
proven inadequacies, if the questionnaire form is apparentl~ 
required, the check-list type may be the best. In the 
check-list type, a variety of responses are available for 
the respondent's consideration. The one checked would 
then be the one which best describes a certain practice 
or best expresses one's preference. The check-list form 
tends to correct the deficiencies of the yes-no variety by 
opening up a wider array of alternatives from which to 
select. At the same time it avoids the restriction of 
positive and negative responses. The checking type has 
another advantage in that it helps reduce the writing 
required of the respondents. It, therefore, can affect 
favorably the proportionate return of questionnaires. 
1 _ Francis F. Smith, "Direct Validations of Questionnaire 
Data", Educational Administration and Supervision, 
.(November 1935), 21:561-575. 
9 
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One of the main objections is that it tends to put specific 
responses in the minds of the respondent. This unfortunate 
feature is particularly dangerous to reliability if there 
is an obvious preference of practice implicit in the list 
of items from which the selection is made. SUch a prefer-
ence may tempt the respondent to misrepresent his situation. 
Too often, in supplying items, there are some of which the 
investigator may not be cognizant. To allow for these, it 
is desirable to end the list with the category: "others, 
1 
narne them" • 
2 
Studies £! questionnaire reliability.-- Bain con-
ducted a study which consisted of repeated application of 
a 61 item questionnaire covering factual family data, 
factual personal data, and subjective personal data. The 
second application indicated a 25 per cent change in the 
3 
replies. Later studies by M. Smith in 1933 and by 
4 
Gerberich in 1947 covering similar material revealed 
substantially the same results. 
1 L. v. Koos, op. cit., p. 85. 
2 Read Bain, "Stability in Questionnaire Response" 
American Journal 2f Sociologr, (November 1931), 37:445-453. 
3 Mapheus Smith, "A Note on Stabil ity in Questionnaire 
Response", American Journal .2! Sociology, (March 1933), 
38:713-720. 
4 John B. Gerberich, "A study of the Consistency of Infor-
mant Responses to Questions in a Questionnaire", Journal .Q! 
Educational Psychology, (May 1947), 38:299-306. 
-- ~-=-==--=-c#=====---o--===-=--~--==-=--==· ..=:._.;::;_=-
1 
Cavan in a study conducted with 123 eighth grade 
pupils in 1933, obtained slightly better results. On two 
trials one week apart, she obtained 87.3 per cent as the 
total agreement of answers. Agreement varied from 97.6 
per cent for factual personal items to 78.1 per cent for 
items regarding attitude toward self'. Cavan's generali-
zations fairly well summarize general experience. With 
well-worded factual or objective items, questionnaires have 
a relatively high reliability; upon matters relating to 
attitude or preference the reliability is lower. A 
reliability of' about .~8'0 for general questions of' a factual 
nature is good. 
Critical Analysis 
Of' Objectives and Values of Work-Experience 
2 
A survey of the Educational Index for the ten year 
period prior to May 1951 indicated that more than 225 
articles had been written on aspects of' work-experience. 
For the specific purpose of obtaining an overall background 
of' the objectives of work-experience, ten articles were 
selected. These articles were chosen because they seemed 
to represent diverse interests. 
1 Ruth s. Cavan, "The Questionnaire in a Sociological 
Research Project", .American Journal .2! Sociology, (March 
1933), 38:721-727. 
2 Educational Index, H. w. Wilson Company, NewYork, 
June 1941-May 1951. 
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Definitions £! objectives ~values.-- A reasonable 
question broached by critics of school-supervised work-
experience programs is that regarding objectives. Only in 
courses and programs where there are definite objectives 
_to be found, is there much chance for the student to 
really gain. Educational objectives can be of two main 
types. The first can be thought of as being "specific" 
such as goals in daily work. The second can be considered 
as being "general", such as long term goals. In the con-
sideration of work-experience and what modern educators 
are trying to do, it seems best to think of work-experience 
in terms of general objectives. 
What are values in work-experience? Values can be 
thought to be the worth of work-experience to the indi-
vidual and indirectly to the community of which the indi-
vidual is a member. In most ways the values of work-
experience appear to be nearly coincidental with the 
objectives of work-experience as is mentioned in the 
literature. For ease of analysis these values and 
objectives may be divided into four principle categories: 
(1) personal development; (2) understanding the world of 
work; (3) try-out for fUll time adult employment; and 
(4) occupational adjustment. 
Personal development.-- Within the compass of the 
selected articles studied there appearedeightobjectives 
:12 
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and values of work experience which could be classified 
under personal development. These are presented in the 
following list: 
1 
1. develops a sense of dependability 
2. should contribute to the building of self-reliance 
2 
and self-confidence 
3. should enable youth to acquire habits and disci-
3 
plines associated with useful work 
4. to further the social and emotional growth of the 
4 
individual 
5 
5. promotes a willingness to assume re·sponsibility 
6. assists in the development of such traits as 
regularity, dependability, tact, adaptability, and 
6 
poise 
1 George c. Mann, "Work Experience in Schools", Phi Delta 
Kappan, (May 1941}, 23:320-323. 
2 . Paul Jacobsen (Editor), "Work Experience and secondary 
Education", Bulletin of National Association .Qf. secondary 
School Principles, (February 1944), 28:76-80. 
3 Walter D. Cocking, "A Program of Work Experience", 
Bulletin of the National Association of Secondary School 
Principlei; (January 1943), 27:27-31.--
4 Walter D. Cocking, R. B. Dwinell, and o. w. Robinson, 
~Experience, Hinds, Hayden, & Eldredge, Inc., New York, 
1945, p. 4. 
5 Vocational Adjustment Committee Report on Work Experience 
"The Advantages of Work E::q:e rience", Bulletin .Q! ~ 
National Association 2! secondary School Principals, 
(January 1943), 27:40-45. 
6 warren C. Seyfert and Paul A. Rebmus, ~ Experience .!.!! 
Education, Harvard Workshop series Number 2, Graduate 
School of Education, Harvard University Press, Cambridge, 
Massachusetts, 1941, p. 7. 
=====i!----
1 
7. adds to the feeling of self-respect which comes 
from being a useful member of society 
2 
a. contributes to developing a sense of responsibility 
A study of these objective~ shows that their essence may be 
summarized by the phrase -- improving the character. A 
person's character improvement certainly is a major portion 
of personal development. The phrases which some of the 
authors use are well chosen. The frequent reference to .. 
"develop" suggests, not a beginning, so much as a continuum 
of change or growth of the character. Other initial 
phrases such as "to further", "assists", and "adds to" 
also present the idea of growth beyond that which is 
nominally accomplished by other means of education. Howeve 
whatever work-experience may contribute toward personal 
development will be colored to the extent that the schoo1 
al1ows the pupil-worker to generalize about his work-
experience. Transfer of learning w111 take place only 
when conditions are made available for the pupil-worker to 
see relationships and to generalize concerning them. If 
the school does not cooperate by assisting the pupil-worker 
in seeing those relationships, it cannot be expected that 
the work-experience alone ~11 contribute much to the 
personal development of the individual. 
1 w. c. Seyfert and P. A. Rehmus, loc. cit. 
2 Paul Jacobsen, loc. cit. 
Understanding the world £! ~.-- The working world 
is vast today and the young person has only two major ways 
in which to attain information concerning the virtually 
limitless number of job possibilities available to him. 
The first major way is through the medium of the spoken 
and printed word. These are generally lumped together and 
called occupational information. This is valuable because 
it can give definite facts about many job families and 
specialized jobs which even a few months or a year on the 
job will fail to uncover. The second major way is through 
work experience. Because this is doing productive work 
under actual working conditions, there is opportunity to 
learn relationships between people as well as the mechanical !: 
features of the job. Therefore work experience does have an 
important role in helping the young person understand 
better the world of work. 
In recognition of the necessity of understanding and 
appreciating the world of work, the literature has proposed 
various objectives to work experience, which, if met, '~11 
promote understanding in the pupil-worker. The list of 
such objectives that were suggested by the selected articles 
were: 
1. to develop an understanding of the economic and 
1 
social life of the community and nation 
1 w. D. Cocking, R. B. Dwinell, and o. w. Robinson, loc.cit 
I 
2. to develop understanding and respect for people who 
1 
work 
3. to enable youth to obtain understandings of the 
relation of social and industrial organizations to 
employment, employment conditions, and purposes of 
2 
employment 
4. to provide pupils with a better understanding of 
and adjustment to the economic world into which he 
3 
is about to enter as a worker and a consumer 
5. to enable students to gain appreciation of specific 
knowledge and skills through observation of their 
4 
application 
6. to build an understanding of qualities and charac-
5 
teristics required by industry and commerce 
These all point up the interrelatedness in the triangular 
pattern of self, the social order, and the world of work. 
To develop an understanding of work in its many ramifica-
tions requires the devotion of much in-school time. There 
1 w. D. Cocking, R. B. Dwinell, & o. w. Robinson, loc. cit. 
2 Walter D. Cocking, loc. cit. 
3 , Radnor High School (Wayne, Pennsylvania) Cooperative 
Course, Adventure in American Education, Thirty Schools ~ell 
Their Sto£1, Harper Brothers, NewYork, 1942, p. 5?2. 
4 Vocational Adjustment Committee Report on Work Experience 
loc. cit. 
5 Paul Jacobsen, loc. cit . 
-~s 
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is little room for argument as to exactly where in t he 
program such work should be introduced. It could be in a 
group-guidance class in which such a book as Allen's 
1 
Case Conference Problems in Group Guidance might be used. 
0~ it could be an adjunct to social studies or other course 
2 
in the form of special units. The Radnor High School , 
Wayne, Pennsylvania will serve as an example. In that 
school a specific attempt is made to relate the courses to 
the work-experiences of the pupils. Also the units in the 
courses are designed to aid the student in both understand-
ing the world of work and to become better adjusted occupa-
tionally. In Radnor High School, subject matter related to 
work is utilized in the four major fields: social studies, 
. 3 
mathematics, science, and English. 
In social studies, such units as: (1) labor and 
capital; (2) social security; (3) housing; (4) hospital-
ization; (5) public opinion; and (6) intelligent buying, 
are given. In mathematics, the material is linked closely 
with some of the units in the social studies such as insur-
ance including social security. Ratio, proportion, the 
reading of micrometers, and the use of slide rules also are 
1 Richard Allen, Case-Conference Problems in Group 
Guidance, Inor Publishing Company, NewYork;-1934. 
2 Radnor High School, op. cit., pp. 548-580. 
3 Ibid., p. 572. 
studied. The science course utilizes such basic units as: 
(1) the automobile; (2) the use of electricity in the home; 
and ( 3) studies of local industry. Work in the English 
courses is directly related to the pupil-workers' experi-
ences both in literature and in oral and written compositio l 
Radnor High School is but one example. There are 
hundreds of others where similar efforts are being made to 
relate school courses with work. 
~ ~ ~ ~-time adult employment.-- A third 
classification which could be made from the objectives 
found in the selected articles studied could be that of 
tryout for full-time adult employment. From the article-s, 
the following objectives were selected for this category: 
1 
1. to develop useful work habits and skills 
2 
2. to provide exploratory work in real situations 
. 3. to provide for tryout training opportunities for 
3 
each pupil in one or more vocational fields 
4. to contribute to the educational and vocational 
4 
guidance of the young workers 
5. should enable youth to discover abilities and 
occupations which will make their lives useful to 
1, Walter D. Cooking, R.B.Dwinell, & O.W.Robinson, loo. cit. 
2 Paul Jacobsen, loo. cit. 
Radnor High School, op. cit., p. 570. 
w. c. Seyfert and P. A. Rehmus, loa. cit. 
1 
society and satisfactory to themselves 
Even with such objectives as these for a base, a natural 
question is "Why do pupils need actual work in addition 
to school courses which give the pupil clearer Understand-
ings of and adjustment in occupations?" In this respect 
especially, vocational guidance should be thought of as a 
continuing process. As such it is not something which has 
beginnings and endings in as short a space as a single 
course. Rather it must be carried on constantly -- not in 
a single year -- but in several. Not only must provision 
be made for getting information to the student, but also 
for allowing the student to discover. ' himself. It is in 
the latter area that work-experience serves well. In his 
2 
book on vocational guidance, Myers states that 
A vocational guidance program that undertakes to 
provide an adequate service ••• will give much attention 
to what are generally called exploratory or try-out 
experiences, especially to such as have significance 
in relation to vocational choice. One who samples the 
fUndamental experiences of an occupation knows more 
about his aptitudes and limitations with reference tothat 
occupation, and sometimes with reference to an entire 
group of related occupatio~, than he could possibly 
learn in any other way. 
Eaton similarly stresses the point of active participation 
when he says: "The most real and vital means to knowledge 
1 Walter D. Cocking, loc. cit. 
2 George E. Myers, Principles and Techniques of Vocational 
Guidance, McGraw-Hill Book Company, New York, 1941, p. 125. 
1.9 
of vocation-mode in relation to one-self is participation 
1 
in it." Thus, authors in the literature look for an 
active student participation of adjustment and tryout 
rather than one passively confined to curricular material. 
Even assuming the need of occupational try-out some 
critics raise the argUment that most of the jobs which 
high school students hold can in no way be considered 
similar to adult occupations. For instance jobs such as 
baby-sitting, soda-fountain work, pin-boys at bowling 
alleys, or newsboys can hardly be considered similar to 
adult occupation. The answer to such charges is an emphatic 
"yes". These jobs that high-school youth hold can be 
considered important steps toward adult emplqy.ment. To 
hold such an opinion it is necessary to recognize that all 
jobs fit into fields or "job-families". 
In 1935 the United States Employment Service began to 
study job-families in order to facilitate the transfer of 
2 
workers from one job to another. In . order to have some 
means of comparison of one job with another, four cate-
gories of job requirements were set up. These four 
included: (1} work done; (2) tools, machines, and other 
work aids used; (3)' materials used; and (4) significant 
1 Theodore H. Eaton, Educations and Vocations, John Wiley 
and Sons, Inc., NewYork, 1925, p. 140. 
2 Harry D. Kitson, "Establishing Families of Occupations", 
Occupations, (April 1944), 22:409-414. 
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worker characteristics required. In addition fUrther 
refinement of the technique provided for weighting these 
four categories to indicate basis of level of skill 
required and the setting of standards by which degrees of 
relationship among jobs could be outlined roughly. By 
studying and evaluating these categories, it may be seen 
that certain groups of skills or machines or materials 
1 
tend to cling together into a "job-family". Job-families, 
then, indicate that a wide range of jobs may be available 
for an individual and that training can prepare him to 
take, not one, but many jobs with but little additional 
2 
training within a field of work. A high-school student 
may discover that while some phases of his job may not 
appeal to him, that some definitely do. It is on clues of 
this nature that he may investigate other jobs possessing 
similar phases. 
The War Manpower Commission in its efforts to ease 
the problem of classifYing entering workers devised the 
Entry Occupational Classification as Part IV of the 
3 
Dictionary of occupational Titles. Since Part IV is 
based upon job-families, it can be of help to gUidance 
1 . Carroll Shartle, Occupational Information, Prentice-Hall, 
New York, 1946, p. 161. 
2 Harry D. Kitson, loc. cit. 
3 Dictionary £! occupational Titles, ~ £!: Entry 
Occupational ulassification, Division of occupational 
Analysis, War Manpower uommission, Washington, 1944. 
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workers and others interested in work-experience. Part IV 
is constituted similarly to Part I. The summary of major 
1 
occupational groups as found in Part IV follows: 
O-X Professional, Technical, and Managerial Work 
0-Xl Artistic Work 
O-X2 Musical Work 
O-X3 Literary Work 
O-X4 Entertainment Work 
O-X6 Public Service Work 
0-X'l Technical Work 
0-XS Managerial Work 
1-X Clerical and Sales .Work 
1-Xl Computing Work 
l-X2 Recording Work 
l-X4 General Clerical Work 
l-X5 Public Contact work 
2-X Service Work 
2-Xl Cooking 
2-X3 Child Care 
2-X5 Personal Service Work 
3-X Agricultural, Marine, and Forestry Work 
3-Xl Farming 
3-XS Marine Work 
3-X9 Forestry Work 
4-X Mechanical Work 
4-X2 Machine Trades 
4-X6 Crafts 
6-:X. Manual Work 
6-X2 Observational Work 
6-X4 Manipulative Work 
6-:X.6 Elemental Work 
In addition such classification factors as personal traits, 
2 
leisure-time activitiest and casual work experience are 
listed as aids. From the point of view of this study the 
1 Ibid., p. 2. 
2 Ibid., p. 168. 
last would be of much help. For example, the student who 
1 
enjoys the work of a newsboy could investigate carefUlly 
same of the related fields of work which include uustomer 
service Work (l-X5.7), Personal service (2-X5), and 
Business Relations Work (0-X?.l). 
From this discussion, it can be seen that objectives 
and values of work-experience which strict exploratory 
or tryout opportunities have, through the application of 
the job-family classifications, definite merit. These 
work experiencestend to focus the pupil-worker's inquiries 
upon a field of work -Which utilizes his aptitudes, skills, 
and interests. 
occupational adjustment.-- The fourth objective of 
work-experience is occupational adjustment. Occupational 
adjustment is derived from many aspects which govern the 
all-around personal adjustment to the social order. 
Inasmuch as working is an important and established portion 
of that order, adjustment in one's work is likewise 
important. Some of the values which work-experience offers 
the pupil-worker to help him adjust to the adult working 
world are the following: 
1. helps to develop neatness, regularity, and a con-
2 
sideration for others 
I 
1 Ibid., p. 171. 
2 George c. Mann, loc. cit. 
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2. increases ability to get along with people, take 
1 
direction, and work cooperatively 
3. helps to develop related skills, attitudes, and 
knowledge that will contribute to vocational 
2 
competency in the pupil's chosen field 
4. helps to develop a healthy attitude toward work 
3 
5. should help the pupil-worker to acquire a respect 
4 
for honest labor 
5. contributes to the development of job intelligence 
5 
and imagination 
6 
?. helps pupil-worker to gain emotional stability 
7 
a. increases the range and depth of experience 
These objectives show a decided parallelism to many 
that were listed under Personal Development. To a point 
this is as it should be. Adjustment occupationally 
1 Youth Workshop, Stanford University, 1942: "The Advan-
tages of Work Experience", Bulletin of the National .Associ-
ation 2! Secondary School Principles;-(January 1943), 
2?:40-45. 
2 Radnor High School, op. cit., p. 570., 
3 Henry A. Cross, "Work Experience in Secondary Schools", 
Bulletin 2! the National Association of secondary School 
Principals, (March 1942), 25:36-43. · 
4 Paul Jacobsen, loo. cit. 
5 w. c. Seyfert & P. A. Rehmus, loc. cit. 
5 Thomas A. Hippaka, "Preserving Our Education Goal in 
the Present World Crisis'', Industrial ~ ~ Vocational 
Education, (May 1951), 40:193-194. 
? w. D. Cocking, R. B. Dwinell, & o. W. Robinson, loc.cit. 
penetrates the individual far deeper than merely applying 
to a particular job. As the objectives suggest the 
individual is expected to adjust in all ways which have 
any relationship to the particular job he holds. These 
ways may be influenced by the worker's economic security, 
by his sense of belonging to his particular group, by a 
feeling of achievement, by being able to share with others, 
1 
and with having respect for himself and his work. The 
earlier in a person's life these adjustments are made, . the 
less chance there will be that difficulties will arise 
from frustrated needs. If these needs can be recognized 
early and dealt with properly, the individual will face the 
future, however foggy it may appear, with confidence and 
with understanding. 
General conclusion derived ~ objectives.-- The 
general understanding derived from the study of the selected 
articles is that work-experience itself should not be 
· expected to carry the major portion of the responsibility 
for the development of character. Albeit, work experience 
can contribute generously toward that goal. The princip1e 
objectives of work experience could well center on aiding 
the pupil-worker to understand the world of work better, to 
help narrow the choice of a full-time occupation or job-
family, and to point up the relationship of school to work. 
1 J. wendell Yeo, Lecture on "Occupational Adjustment", in 
course entitled: Occupational Information, Boston University, 
October ? , 1950. 
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CHAPTER III 
METHOD OF PROCEDURE 
Building the Instrument 
Collectins necessary data.-- In securing a large 
reservoir of pertinent facts concerning the high school 
pupil's work experience, two main sources were tapped. 
First, the literature was examined to glean ideas contained 
in studies of a similar nature. Second, free-writing forms 
utilizing guide questions were given to selected high 
school students. 
In the literature one of the outstanding helps was 
found to be Dr. McDaniel's article on evaluating work 
1 
experience activities. This article was a summary of a 
study done in a California city of 100 students partici-
pating in a work-experience program. Students were asked 
for opinions of the effect of the program on such issues 
as: interest in school work, school attendance, achievement 
in classes, effective energy, and family membership. In 
a similar, though considerably narrower survey, 
1 H. B. McDaniel, "Evaluating Work Experience Activities", 
California Journal£! Secondary Education, (March 1944), 
19:147-152. 
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I 
I 
1 
Ehrenfeld added questions concerning: meeting people, 
working with people, honesty, punctuality, and regularity. 
2 3 
Other articles by Landy and Elicker added other suggestio 
to the material of the questionnaire. 
To supplement the material gained from the literature 
a free-writing form utilizing guide questions was devised. 
This form was mimeographed and was given to selected high 
school students in the greater Boston Area. These students, 
boys .and girls in grades 9, 10, 11, and 12 were selected on 
the basis that they had had work experience. Of about 225 
for.ms given out, 186 were completed and returned. The 
guide questions on these forms asked the student to describe 
the job he held, to give his reasons for working, and to 
list all the advantages and disadvantages of his employment 
to him. The tabulated results of this for.m, together with 
material drawn from the literature, furnished the base from 
which to draw items for the questionnaire. 
Arrangement 2! items.-- The questionnaire was thought 
to be composed of two separate though thoroughly related 
1 Abraham Ehrenfeld, "The Young Worker and His School Life" 
High Points, (September 1947), 29:18-27. 
2 Edward Landy, "Occupational Adjustment and the School", 
Bulletin of the National Association of ~econdary Bchool 
Principali; (November 1944J, 24:?-151:-
3 Paul E. Elicker, "Out of School Work Experience", 
Bulletin of the National Association 2! Secondary School 
Principals, (January 1943J, 27:96-105. 
parts. The first was composed of facts regarding the 
pupil-worker's job. The items in this part concerned them-
selves with the number of weeks and hours worked, the wages 
earned, the type of job held, the general location of work, 
and the means of securing the job. To facilitate the task 
of the respondent, this part was divided into "summer 
employment" and "employment during the school year". The 
latter part was again sub-divided into "weeks and weekends 
while school is in session" and "school vacations, woh 
as Christmas and spring". 
The second major part of the questionnaire was composed 
of items concerning the results of the work experience for 
the respondent. These included use of money earned, effects 
of work experience on understanding the world of work and 
choice of a career, and the ways in which the work had 
been valuable personally to the respondent. Also it ems 
concerning results of a job upon school and societal 
membership were included. 
several revisions of items and fo~at were made until 
a form was evolved that suggested a trial administration. 
This trial for.m was mimeographed on five sheets and stapled. 
It was given to 102 boys and girls in four tenth grade 
English classes in the Winchester (Massachusetts) High 
School in May. On the basis of that trial, several items 
were deleted and others completely revised. The final 
form was made to fit onto a single sheet 25-t x 11", using 
both sides and folded twice. (See copy in Appendix). 
SUfficient copies were planographed to meet the require-
ments of the membership in the 9th, lOth, and 11th grades 
of the Attleboro (Massachusetts) High School. Permission 
to use these classes was obtained from Mr. Douglas A. 
Chandler, Principal, through the generous cooperation of 
Mr. James Zmudsky, Director of Guidance in the Attleboro 
High School. 
Practical Limitations of the Questionnaire 
Limitations 2! format.-- The general size, shape, and 
make~up of the questionnaire appears to have been adequate. 
A major difficulty arose from the specificity of several of 
the items, particularly those pertaining to the number of 
weeks worked during the summer vacation, to the average 
number of hours worked a week, and to the average wage per 
week. Prior to the distribution of the form, the major 
criticism had been offered on the ground that these 
questions were not specific enough. However during the 
actual administration in Attleboro, many questions were 
raised regarding the specificity of responses in these 
items. 
In the light of the results achieved at Attleboro, 
there is some doubt as to the wisdom of dividing the part 
on employment during the school year into two sections. 
There is some reason to believe that this division did not 
justifY its existence by giving clarity but rather made 
the form unnecessarily long. 
Limitations in method of presentation.-- The time of 
presentation were three successive fifteen minute home-
room periods directly following the scheduled lunch periods 
for the 9th, lOth, and 11th grades. During these fifteen 
minute periods, each class came en mass to the auditorium 
where the questionnaire was presented following a suitable, 
brief explanation of purpose by the Director of Guidance. 
Because of the proximity of one person with another and 
because of the impossibility of maintaining strict order-
liness, there was some degree of restlessness, particularly 
by those who were not completing the form. This undoubt-
edly had a negative influence on those who were completing 
the for.m. Because of these several negative factors 
working together, 12.9 per cent failed to complete the 
questionnaire. In fairness to the questionnaire itself, 
it should be added that in Winchester High School, where 
the trial run took place, orderly classroom conditions 
prevailed and all forms were completed within a fifteen 
minute period. 
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CHAPTER IV 
l!ULL AND PART- TIME WORK AS REPORTED 
BY ATTLEBORO HIGH SCHOOL PUPILS 
The use of the check list type questionnaire provided 
opportunity to discover certain facts regarding the nature 
of high school students' work experience. The balance 
of this study is based upon the questionnaires returned 
from the youth who claimed to have worked as stipulated 
by the form. This questionnaire was so constructed as 
secure replies from pupils who work only during the summer, 
only during the school year, or at both times. Factual 
data was asked for in both sections. It is the purpose 
of this chapter to present the findings of the question-
naire regarding the facts of that work-experience. 
Spec;fic scope of Study 
Workers ~ non-workers.-- Table 1 shows the numbers 
and percentages of the total number of youth who returned 
the questionnaire form, classified as to grade and sex. 
From Table 1, it can be seen that 60.4 per cent of all 
youth who returned the inquiry form can be classified as 
workers. Of this group, 73.6 per cent are boys, although 
the boys only represent 45.2 per cent of the total number 
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Table 1: Number of Workers and Non-Workers by 
Grade and Sex in Attleboro High School, 
June, 1951· 
Division Type of Worker 
by Grade Worker Non-Worker Total 
Num- Per . Num:.. Per Num- 1 
ber Cent ber Cent ber I 
All grades I 
298 total 60.4 I 195 39.6 I 493 ' boys 164 
I 
73.6 59 26.4 f 223 girls 134 49.7 136 I 51.3 
' 
270 I I I Grade 9 I 
I 
I total 88 43.6 113 57.4 201 
I boys 55 ! 58.5 I 39 41.5 94 girls 33 ! 30.8 l 74 69.2 l 107 I ! ! 1 Grade 10 I total 105 64.8 I 
57 35.2 162 I boys 58 82.7 12 17.3 I 't.O I I girls 47 I 51.1 45 f 48.9 92 Grade 11 I I I 
' I total 105 80.7 25 19.3 I 130 
boys 51 i 86.4 I 8 13.6 59 girls 54 76.1 I 17 i 23.9 71 
Per 
Cent 
100 
45.2 
54.8 
100 
46.7 
53.3 
100.0 
43.2 
57.8 
100.0 
45.4 
54.6 
of forms returned. The boys workers predominate the 
entire table. The girls account for 54.8 per cent of 
the total number of youth returning the inquiry form and 
they show a significant trend. In the 9th grade only 
30.8 per cent of the girls work. However the percentage 
increases steadily through grades and in the l~th grade 
76.1 per cent of the girls are workers. This trend is 
significant because it shows well that many girls enter 
employment during these three years and therefore in 
these grades the girls would be in particular need for 
occupational adjustment help and information. L ____ --
Workers under ~ ~ ~ sixteen.-- In spite of 
legal restrictions upon youth under the age of sixteen 
working either with or without a permit, one result of this 
study showed a surprising number of boys and girls under 
the age of sixteen who claimed to be working. Table 2 
presents a comparison of percentages of working youth by 
ages. 
Table 2: Numbers of Workers Under and Over Age 16 
by Grade and Sex in Attleboro High School, 
June, 1951. 
Division Ages 
by Grade Under 16 Over 16 Number of 
Num- Per Num- Per Workers 
ber Cent ber Cent 
.All Grades I 
total 117 . 39.3 181 60.7 298 
boys 65 39.6 99 60.4 164 
girls 52 38.8 82 61.2 134 
Grade 9 
total l 71 81.9 ! 17 19.3 88 boys I 
42 76.4 13 23.6 55 
girls 29 87.9 l 4 12.1 33 
Grade 10 
total I 46 43.8 i 59 56.2 105 boys 23 39.7 ! 35 60.3 58 
I I ' girls 23 48.9 I 24 51.1 47 Grade 11 
total i 105 100.0 105 
-- I --boys 
-- I -- I 51 100.0 51 girls -- I -- 54 100.0 51 
Of the total number of working boys and girls, 39.3 per 
cent were found to be under sixteen. This entire group 
is concentrated in the 9th and lOth grades as might be 
expected. Unlike the results of Table 1 where the working 
=~==-=- ·== ====--=== = -=- =-==-=-=- ==== 
boys overshadowed the working girls, Table 2 shows that 
these two groups each account for about two fifths of 
their sex as workers. 
Division of Pupils' Employment by season 
Division 2! pupils' employment in summer ~ school-
year ~.-- Table 3, page 34 presents the distribution of 
the total number (298) of workers. It is seen in this 
table that over half of all the boys and girls work during 
both the summer and school year. This year-round employ-
ment could well lead to a healthy diversification of work 
experience. By utilizing the summers effectively, the 
pupil-workers could get the experience of a fUll-time job 
or an outside job or both. By careful planning it would be 
possible tor the pupil to get a satisfactory part-time and 
inside job during the schooi year. This diversification 
of work could materially broaden the pupil's background 
in work experience. 
fJ.'able 3: The Percentages of Pupils by Grade and Sex 
Who Work Only in Summer, Only During the 
School Year, and at Both Times. 
Time of Grade 9 Grade 10 Grade 11 Total Grand 
work Boys Girls Boys Girls Boys Girls Boys 
1
firls Total (55) ( 33) (58) ( 47) (51) (54) (164\ 134) ( 298} 
Only 
23.6 j21.2 Summers 8.6 8.5 5.9 1.9 1 2 .8 .. g ·~·O 11.4 
School I 
Year OnlJ 21.8 33.3 27.6 42.6 £3.7 ~8.9 24.4 38.8 30.9 
Both 54 .. 6 45.5 63 .• 8 f48.9 70.4 59.2 62.8 52 .2 57.7 
- --====··- -= - =. ~- - '-'--='--'lt= - - -
Table 3 shows that no definite trends exist in only 
summer or only school-year work. However a very definite 
trend is seen in the increasing percentages of students 
working at both times through the successive grades. The 
increase with the boys is from 54.6 to 70.4 per cent and 
with the girls from 45.5 to 59.2 per cent. _The ninth 
graders appear to be the class in wnich the greatest 
percentage work during the summer and following the fresh-
man year, there is a definite drop in those percentages. 
The table indicates that 11.4 per cent of the total number 
of pupil-workers work only in summer, 30.9 per cent work 
only during the school year, and 57.7 per cent work during 
both the summer and the school year. 
SUmmer Work 
Number £! summer workers.-- Table 4, page 35 presents 
the number and percentages of pupils who work during the 
summer vacation. These numbers include those who work 
only during the summer. An inspection of this table 
indicates that nearly 70 per cent of all the pupil-workers 
work during the swmmer months. 
Table 4: Numbers and ~ercentages of SUmmer Workers 
by Grade and Sex. 
SWnm.er ·-
workel!!s 
Grade 9 Grade 10 Grade 11 Total Grand 
Boys Girls Boys G~rls 1~oys p~rls Boys Girls ~otal (55} ( 33) ( 58) I 4'7} I\ 51} It 54) ( 64} ( 134} !( 298) 
~Num--=b~e-r--+--' 43 22 42 2'7 39 33 124 82 206 
Per Cent '78.2 66.'7 72.4 57.5 76.!5 61.1 75.'7 61.:: 69.2 
--- - =--- =,--= ==~~---===-c-== --- -- -===--=--====-c=o.-==-==-=-===--=n==~= 
Furthermore the total percentage of boys surpasses the 
total percentage of girls by nearly 15 per cent. 
Weeks worked during ~ summer.-- Five interesting 
features concerning the reported number of weeks worked by 
boys and girls during the srnmmer are shown in Table 5 on 
page 36. 
Weeks 
Table 5: Number of Weeks worked during the SUmmer 
by Pupils by Grade and Sex, expressed in 
Percentages of N~ber of Workers. 
Grade 9 Grade 10 Grade 11 Total Grand 
Worked Boys Girls Boys Girls Boys Girls Boys Girls Total ( 43) (22) ( 42) (27); ( 39) ( 33) (124 (82) (206) 
2 7.0 4.5 7.1 25.9 5.1 12.1 6.5 14.6 9.7 
3 11.6 4.5 2.4 
- -
2.6 6.1 5.6 3.? I 4.8 
4 4.6 18.2 9.5 14.8 
- -
9.1 4.8 13.8 j 8.3 
5 4.6 4.5 4.2 3.7 7.7 
- -
4.8 2.4 1 3.9 6 
- -
18.2 14.3 3.7 5.1 18.2 6.5 13.8 9.2 
? 11.6 4.5 11.9 11.1 
- -
6.1 8.1 7.3 1 ?.8 
8 9.3 18.2 ?.1 ?.4 j l5.4 6.1 10.5 9.8 10.2 
9 2.3 4.5 2.4 7.4 I 7.7 . 3.0 4.0 . 4.9 I 4.4 
10 2?.9 18.2 16.? 14.8 35.9 36.4 27.4 24.4 1 2 5.? 
11 • 2 '~3 
- -
2.4 
- -
2.6 
- -
2.4 
- -t 1.5 12 18.6 4.5 21.4 11.1 17.9 3.0 20.2 6.1 14.5 
First is the relatively large proportion of girls who 
indicate only two weeks' work. One assumption on this is 
that they started but the confinement to their job when 
others of their peers were enjoying themselves was too much 
of a temptation and so they quit. Second, the next peak 
of employment occurs at the six week level. Apparently 
these boys and girls wanted a job but did not \rlsh to 
devote the entire summer to it or wished to participate in 
the annual family two-week vacation. The third peak occurs 
~- - -=----=== __::_.-~ ~---=-- ==~-=---
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at the eight week level. For many people, July and August 
represent the summer so it is natural ~or many young people 
who work these eight weeks to conclude that they have 
worked ~or the summer. The fourth and highest peak is 
reached at the end of ten weeks. Ten weeks represent the 
maximum high school vacation in Attleboro. Therefore the 
27.4 per cent of the boys and the 24.4 per cent of the 
girls who reported "10 weeks" worked from the end of school 
straight through until the beginning of school in September 
The last group composed of 20.2 per cent boys and 6.1 per 
cent girls presents the peculiar problem of working more 
weeks during the summer vacation than there were vacation 
weeks. The only conclusion here is that these boys and 
girls considered all the warm weather last year to be 
summer and failed to consider accurately the actual 
vacation weeks. 
Hours worked per ~.-- Three trends are to be noted 
in Table 6. First, nearly half of the total number of boys 
worked less than twenty hours per week. Second, the girls 
are even more concentrated. The table indicates that more 
than three fifths of the girls worked twenty hours or less 
per week during the summer. These two groups together 
which account for about 59 per cent of all the summer 
workers, worked an average of twenty hours or less per 
week. The drop-off between the first peak-group and the 
second is obvious. The second occurs for both boys and 
3 7 
Table 6: Average Number of Hours worked per Week by 
Pupils of the Attleboro High School during 
the SUmmer of 1950, expressed in Percentages 
of Number of Workers. 
Average 
Number of' 
Hours 
worked 
-per week 
1-5 
6-10 
11-15 
16-20 
21-25 
26-30 
31-35 
36-40 
41-45 
more 
Grade 9 Grade 10 Grade 11 Total Grand 
Boys Girls Boys Girls Boys Girls Boys Girls Total 
(43) (22_} _(42) (27) (39) (33) (124 ' _(82) (206} 
4.6 22.7 
18.6 31.8 
123.2 31.8 
11 27.9 4.5 
4.6 -
i 7 .o -
I ;.o 9.1 
7.0 -
7.1 14.8 2.6 6.1 4.8 13.8 
23.9 ~5.9 I 5.1 24.2 116.1 26.8 
14.3 11.1 .
1 
2.6 21.2 13.7 20.7 · 
11.9 11.1 2.6 3.0 1 14.5 6.7 
9.5 11-.1 7.7 12.1 l 7 .3 , 8.5 
9.5 - I 10.3 3.0 8.9 1.2 
4.8 - 7.7 9.1 4.0 3.7 
16.7 11.1 38.5 21.2 20.2 14.6 
2.4 11.1 17.9 - 8.9 3.7 
- 3.71 5.1 - 1.6 1.2 
8.3 
20.4 
16.5 
11.2 
7.8 
5.8 
3.9 
18.0 
6~8 
1.5 
girls in the 36-40 hour bracket. Here a fifth of the boys 
and nearly 15 per cent of the gir ls are located. 
The first o:f these two major groupings is composed 
entirely o:f part-time workers while the second is composed 
of the full-time workers. 
Wages earned per ~.-- The first half of Table 7 
shows a close similarity to Table 6. In Table 7, it can 
be seen that half of all boys and more than three quarters 
of the total number o:f girls make :from one to fifteen 
dollars per week. In other aspects the percentages 
representing different wages received are spread more or 
less over the balance of the table. 
~--'--'=~=~~=- ------ -----------=--=- =- == 
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Table 7: The Average Wage earned per Week by Pupils 
of the Attleboro High School during the 
SUmmer of 1950, expressed in Percentages 
of Number of Workers. 
Average 
Wage 
earned Grade 9 Grade 10 Grade 11 Total Grand 
per week Boys Girls ~ Boys Gir ls Boys Girls Boys Girls Total 
in dollars( 43} ( 22) ( 42) (27) ( 39) ( 33) ( 124 1 ( 82 } (206} 
1-5 23.2 45.4 !19.0 37 .l - 24.2 jl2.l 34.2 20.9 
6-10 23.2 45.4 ! 23.9 33.2 10.3 21.2 ,19.3 31.8 24.3 
11-15 18.6 9.2 ! 23.9 7 .4 . 110.3 15.2 ;17.7 11.0 15.1 16-20 23.2 
-
I 2.4 3.7 12.8 3.0 13.7 2.4 9.2 
21-25 . I 7.0 
-
i 14.3 3.7 7.7 18.2 1 9.7 8.5 I 9.2 ' 
26-30 ! 2.3 
-
;11.9 11.1 128.2 15.2 !13.7 9 ~. 8 12 .l 
31-35 I ' 2.4 3.7 112.8 3.0 \ 6.5 2.4 i 4.8 I - -36-40 2.3 
-
f 
- -
! 15.4' 
- I 5.6 
- I 3.4 41-45 
- -
: 2.4 
-
2.6 
-
1.6 
-
1.0 i More 
- - I - I - - - - - -
Types .2! jobs !!.ili·-- From the conclusions already 
drawn from the tables giving the number of weeks and hours 
worked and the wages received, it has been observed that a 
large proportion of the swmmer vacation workers are 
employed in part-time jobs. Table 8 on page 41 presents 
the types of jobs reported to have been held expressed in 
rank order of percentages of the total number of jobs held. 
The total number of jobs held is used as the base for the 
percentages since occasionally a pupil held more than one 
job during the summer. 
From Table 8 it can be seen at once that the boys and 
girls spread themselves out rather thinly over the entire 
list of jobs. To facilitate the analysis of this table the 
I 
I 
:i 
I 
I 
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jobs in the first five rank positions for each sex will be 
the ones mentioned. The jobs in these positions represent 
56.8 per cent of those held by boys and 82.7 per cent of 
those held by girls. 
The job of caddl was first in the boys• list. This 
is a healthful job and one in 'mich the fellow has much 
opportunity to meet all sorts of people and to make the 
necessary adjustments readily. Farm-helper ranked second. 
Again this is an outside job and one which helps the 
growers of food at times when extra help is critically 
needed. Some skills are undoubtedly learned and the 
experience of doing one or many tasks is helpfUl. Gardener 
was third and is closely allied to farm-helper. Bench-work, 
store clerk, and ~ jobs were tied for fourth place. 
Newsbol was in fifth place and as was seen in the illus-
tration in Chapter II can be an entering wedge into several 
adult occupations. 
In the girls' list, babx-sitting ~nursemaid work 
was in first place and accounted for every two fifths of 
the working girls. btore clerking was the second most 
popular job. .iiTOm the way the questionnaire was arranged, 
it is assumed that these girls worked in other types of 
stores than clothing. 'l'he third most popular job was 
bench work in the local factories. 'I'he fourth and fifth 
most popular girls' work was camp counselors and soda 
fountain ~· In each of these rield there is much to be 
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Table 8: Types of Jobs held by Pupils of the Attle-
boro High School during the Summer, ex-
pressed in Rank Order of Percentages of 
number of Jobs. 
Type of job held 
Baby-sitting 
Bench work 
Bookkeeper 
Caddy 
Carpenter's helper 
Ulerk (store) 
Counselor (camp) 
Dairy worker 
Delivery boy 
Farm helper 
Fruit-picker 
Gardener 
General office work 
Hospital work (aide) 
Housework 
Kitchen helper 
Library aide 
Machine operator 
Mason's helper 
Mechanic 
Newsboy 
Odd jobs 
Painter 
Pin boy 
Plumber's helper 
Receptionist 
Sales person 
secretary 
Soda fountain work 
Stock Room Attendant 
Total 
Rank 
order 
7 
4 
11 
1 
8 
4 
9 . 
11 
11 
2 
12 
3 
12 
ll 
7 
10 
8 
5 
4 
12 
9 
12 
12 
I l ~ 
Telephone operator l 
Truck driver or helper 6 
Usher 12 
Waiter or waitress 11 
Other kind of a job 
. l 
I 
3.3 
6.7 
1.1 
12.8 
2.8 
6.7 
2.2 
1.1 
1.1 
9.4 
0.6 
8.9 
o •. 6 
1.1 
1.7 
2.8 
5.6 
6.7 
0.6 
2.2 
0.6 
0.6 
2.2 
2.2 
3.9 
0.6 
1.1 
7.2 
Total irls ( 86 * 
Rank Percent 
order 
1 
3 
7 
2 
4 
6 
7 
7 
7 
6 
-5 
7 
7 
44.2 
12.8 
1.2 
14.0 
7.0 
-
1.2 
2.3 
4.7 
1.2 
1.2 
. 5.8 
* Total number of jobs held is used as the base in each 
column, since occasionally more than one job was held. 
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gained in personal development and occupational adjustment 
providing a healthy attitude toward the work is maintained. 
Location 2! summer jobs.-- Table 9, page 42 shows 
a de~inite trend which varies directly with the grade o~ 
the pupil and there~ore with the age o~ the pupils. In the 
table it can be seen that ~rom a high of 83.7 per cent for 
the boys in Grade 9 who work in their home town, there is 
a definite drop through Grade 10 to the lower figure o~ 
72.6 per cent in Grade 11. Similarly the girls frop from 
81.8 per cent to 74.4 per cent. The grand total shows that 
while nearly three fourths work in their home town, a 
sizeable ~raction, 26.6 per cent, do find employment else-
where. The Table shows clearly, then, that as the pupils 
get older more take summer jobs that are away ~om their 
home town. This means a general branching out, if not o~ 
the type of job itsel~, certainly in location. A change 
in location often presents new problems to the worker. The 
successful meeting of these problems aids a great deal in 
promoting various types of adjustment for the young workers. 
Table 9: Location of Summer Work of Boys and Girls 
of the Attleboro High School expressed in 
Percentages of Number of Wo~kers. 
Location 
In home 
town 
out of 
town 
Grade 9 Grade 10 Grade 11 Total Grand 
Boys Girls Boys Girls Boys Girls Boys Girls Total (43) (22) (42) (27) 1(39) (33) (124\1(82) (206) 
83.7 81.8 76.2 81.5 56.4 72.8 72.6 74~4 73.4 
16.3 18.2 23.8 18.5 43.6 27.2 Z7 .4 25.6 26.6 
l 
=====11=====~~~-=- -
SUmm~.-- The tables which have been presented in 
connection with summer jobs have shown that a majority of 
young people who work at all hold part-time jobs for much 
of the summer vacation period. They have shovvn that the 
five most frequently held jobs for both sexes are jobs 
which can have definite value as stepping stones in fields 
of adult occupations. The final table showed that the 
tendency is for pupils to move out of their home towns 
for summer employment as they progress upwards in the 
grades. 
Part Time Work During the School Year 
Number 2! weeks worked.-- Table 10, page 44 shows 
the broad spread of weeks of work over the school year. 
Of the total boys, three fifths, ho\wver, are concentrated 
in the block of time, two to thirteen weeks in length. 
The girls show no such tendency but generally spread them-
selves out over the entire school year. Although hardly 
enough to make a difference in the totals, there is a faint 
trend exhibited in the individual grades of working for 
more weeks in each successive year. 
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Table 10: The Number of Weeks worked during the 
School Year by Pupils of the Attleboro 
High School, expressed in Percentages 
of Number of Workers. 
Number 
of 
weeks 
Grade 9 ! Grade 10 Grad,e 11 Total Grand 
Boys !Gir1s! Boys Girls Boys Girls Boys Girls Total 
_(42) 1 (26J I (53) (43) (48) (53) (143)i(l22) (265) 
2-4 
5-? 
8-10 
11-13 
14-16 
1?-19 
20-22 
23-25 
26-28 
29-31 
32-34 
35 or 
More 
19.o ll5.4 1 9.4 11.6 6.3 ?.5 11.2 1o.7 
;11.9 119.2 )15.1 16.3 6.3 5.? 11.2 12.3 
!16.? ?.7 j 24.5 114.0 . 10.4 9.4 1?.5 10.3 j 4.8 1 ?.? 111.3 4.? j l4.6 ?.5 10.5 6.6 
! 2.4 ; 3.8 5.7 1•14.0 ! 10.4 5.? 6.3 8.2 
l - ~ ?.? ; - 2.3 i 2.1 ?.5 0.7 5.7 
1 ? • ? 4. 8 3. 8 1 9 • 3 , 1~ • 4 13.2 . 6. 3 .1o • ? 
I 4.8 11.5 I ?.5 ,· 4.? I 4.2 111.3 5.6 9.0 I 4.8 3.8 l 3.8 7 .o I 6.3 5.? ! 4.9 . 5.7 
I 4.8 - I 1.9 1 - I 6~3 - 7.5 l 4.2 3.3 9.5 3.8 ! 3.8 9.3 I 2.1 11.3 4.9 9.0 
115.7 11.5 113.2 ?.o _! 20.8 ?.5 j l5.8 8.2 
10.9 
11.? 
14.3 
8.? 
?.2 
3.0 
8.3 
?.2 
5.3 
3.8 
6.8 
12.8 
Parts 2f ~ day ~ ~ worked.-- Tables lla and llb 
on page 45 present the parts of the day and of the week 
worked by pupils during the school year. Table lla shows 
that approximately half of the total number of boys and 
girls hold afternoon jobs and about a third hold jobs 
that require Saturday work. The small percentage that 
indicated work at "other" times consisted largely of 
people who worked sundays. 
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Table lla: The Parts of the Day and Week worked by 
Pupils of the Attleboro High School while 
School is in Session, expressed in 
Percentages of total Number of Responses. 
Parts of Grade 9 Grade 10 Grade 11 Total Grand 
the day Boys Girls Boys Girls Boys Girls Boys Girls Total 
and week ( 75) ( 43) (107) (79) (90) (89) (27~ (210) (483); 
Before ! 
School 1.2 2.2 2.2 j 1.1 1.0 1.0 
Af'ter I o.9 
52.7 , 44.0 ochool 45.0 53.5 142.1 43.0 44.4 49.5 45.4 
Evening 18.5 17.1 17.7 r 16.5 16.7 13.5117.2 15.7 15.5 
25.5 , 37.4 1 31.5 133.3 saturday 27.5 31.9 32.7 
Other 9.2 2.3 1.9 
35.4, 33.3 
3.81 3.3 
- 1.9 4.4 3.3 
Table llb: The Parts oft he Day worked by .Pupils 
of the Attleboro High School during School 
Holidays, expressed in Percentages of 
Number of Workers during School Holidays. 
Parts of Grade 9 
the day Boys !Girls 
(28) ! (15) 
Morning j 31.2 1 17.9 
Afternoon l 71.4 l 58.8 
J!;vening l 7.1
1 Other . 3.5_ 
Grade 10 Grade 11 Total Grand 
Boys Girls Boys Girls Boysf Girls Total 
< 33 l ( 3o l < 35 l < 35) < 9 6 l I < 82 l < 17 8) 
33.3 35.51 28.5 44.5 27 .lJ 39 .o 32.6 
50.5 53.4152.8 33.4 54.51 47 .5· 55.7 
6.1 10.0 1 8.5 11.1 7. ~ 8.5 7.9 
1 - 11.1 1.~ 4.9 2.a 
Table llb presents similar data for ~rork done during the 
school vacations and holidays within the school year. This 
table again shows that many of the pupils continue with 
their afternoon work, but in addition many take on morning 
work as well. 
Number of hours worked per week.-- Unlike Tables lla 
and llb which showed a distinct similarity in the numbers 
of pupils who worked afternoons, Tables 12a and 12b present 
a def'ini te contrast. Table 12a shows that .79. 3 per cent 
of all employed girls and 82.5 per cent of all employed 
boys work twenty hours or less a week while school is in 
session. On a five day week this averages four hours a 
day or less. On a six day week, and there is a strong 
Hours 
Table 12a: The Average Number of' Hours worked per 
Week while School is in Session by Pupils 
of the Attleboro High School expressed in 
Percentages of Number of Workers. 
Grade 9 Grade 10 I Grade 11 Total Grand 
Worked Boys Girls Boys Girls !Boys Girls Boys Girls Total 
Per Week ( 42) (26) (53) ( 43) ( 48) (53) (143) (122) ( 265) 
1-4 14.3 30.7 7.5 14.0 1 6.3 1.9 9.1 12.3 10.6 
5-8 14.3 26.9 30.2 20.9 jl0.4 17.0 18.9 20.5 19.6 
9-12 19.0 15.4 17.0 20.9 ,10.4 ' 7.5 "15.4 13.9 14.7 
13-16 23.8 11.5 .13.2 25.6 )14.6 34.0 16.8 26.2 21.1 
17-20 19.0 15.4 18.9 9.3 129.1 22.6122.4 16:~ 19.6 More 9.5 13.2 9.3 29.1 17.0 17.5 10. 14.3 
possibility that nearly a third of the total number of' 
workers work on Saturday, the average number of hours would 
be two and a half' or less. This maximum time that is 
reported does not seem to be more than could be handled 
and still do an adequate job on school work. 
As might be expected the total number of hours worked 
per week climbs steeply in Table 12b -- a distribution of' 
hours worked during school holidays. Here is shown a 
situation quite similar to that represented abov.e in Table 6 
In both summer and winter about 50 per CEll t of the tota1 
girls work twenty hours or less a week even when they have 
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a fUll week at their disposal. The boys' situation is 
similar. 
Table 12b: The Average Number of Hours worked per 
week during School Holidays by Pupils 
of the Attleboro High School expressed 
in Percentages of Number of Workers. 
Hours Grade 9 Grade 10 Grade 11 Total 
Worked Boys Girls Boys Girls Boys Girls Boys Girls 
Per Week (28) (16) ( 33) ( 30) ( 35)r ( 36). (96) (82): 
1-10 142.9 75~0 39.4 46.7 !17.1 19.4 32.3 40.4 11-20 28.6 12.5 30.3 30.0 l l7.1 8.3 27.1 17.1 
21-30 17.8 6.3 12.1 10.0 25.7 22.2 16.7 13.8 
31-40 10.7 
-
12.1 ! 6.7 22.8 33.3115.6 17.1 
41-50 
- -
6.1 3.3 11.4 16.71 6.3 9.7 
More 
-
6.3 
-
3.3 5.7 
- 2.1 2.4 
Tab1e 13a: The Average Wage earned per Week while 
School is in Session by Pupils of the 
Attleboro High School expressed in 
Percentages of Number of Workers. 
Grade 9 Grade 10 Grade 11 i Total 
Wages Boys Girls Boys !Girls Boys Girlsj Boys Girls 
Earned (42) ( 26) (53) ( 43) ( 48) (53) J 143) (122) 
$1 - $5 26.2 73.1 13.2 44.2 2.1 13.2j l3.3 36.9 
6 - 10 145.2 19.2 17.0 34.9 20.8 15.1126.6 22.9 
11 - 15 23.8 3.8 30.2 rl4.0 20.8 49.1125.2 27.1 
16 - 20 
- -
18.9 7.0 20.8 17.0 14.2 9.8 
21 - ~0 2.4 3.8 18.9 - 1 20.8 1.91114.7 1.6 More 2.4 
-
1.9 
-
l 14.6 3.8 6.3 1.6 
Grand 
Total 
(178) 
35.9 
22.4 
15.3 
26.2 
7.3 
2.2 
~rand 
Total 
(265) 
24.1 
24.9 
26.0 
12.1 
8.7 
4_.2 
Wages earned per ~·-- In Tables 13a and l3b, the 
situations which at once became visible when the first 
comparison : ~ was made concerning work during a school week 
and during a school vacation is agmn evident. In Table 
13a more than seven tenths of the pupils grouped closely 
·-- - =c.-o=-c-~~..,==-~ -=-- = -· --
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together and make under fifteen dollars per wee_k. This 
concentration of pupils in the lower brackets in each 
table is unmistakable. Table 13b, page 48 , shows that 
three fifths of all workers make twenty dollars a week or 
less. 
Table 13b: The Average Wage earned per Week during 
School Holidays by Pupils of the Attleboro 
High School, expressed in Percentages of 
Number of Workers during School Holidays. 
Wages 
Earned 
$ 1-$10 
11- 20 
21- 30 
31- 40 
41- 50 
More 
Q;uestion 
omitted 
Grade 9 Grade 10 
Boys [Girls Boys Girls 
( 2a) ( 15) ( 33) ( 30) 
50.0 
21.4 
14.3 
a7.5 
5.3 
39.4 80.0 
30.3 5.7 
la.l 13.3 
21.1 -
- - -
- - -
14.3 5.3 -
Grade 11 Total Grand 
Boys Girls Boys Girls Total 
(35) (35) (95) (82) (178) 
17.1 11.1 34.4 51~3 41.9 
25.7 33.3 25.0 la.3 22.4 
40.0 33.3 25.0 19.5 22.4 
14.3 19.4 9.4 8.5 8.9 
i :·9 :·a :·o :·2 :·1 
1.2 
Types 2f jobs ~.-- As was presented in Table a. 
the number of different types of jobs which are held by 
high school workers is huge. Table 14, on page 49 presents 
in rank order of per cent the popularity of the various 
types of jobs held. Because of the wide range of types. 
only those ranking in the top five will be mentioned. 
The most popular job with the boys was clerk!,n.s. In 
the fourth place during the summer, it moved to first place 
as a winter-type job. Caddy dropped to second place. 
Vfuen one considers the relatively short caddying season 
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Table 14: Types of Jobs held by Pupils of the Attle-
boro High School during the School Year, 
expressed in Rank Order of Percentages of 
Numbers of Jobs. 
Total Boys (299) * Total Girls (230)* · 
Types of jobs held Rank Per Rank Per 
order cent order cent 
Baby-sitting 10 2.7 1 35.6 
Bench work 8 4.0 2 15.6 
Bookkeeper 13 0.7 
- -Caddy 2 9.4 9 0.4 
·clerk 1 I 16.4 3 14.8 I 
Dairy worker I I 
- l - - I -Delivery boy 10 2.7 - -Farm helper 6 I 5.0 
-
I 
-
Gardener 5 I 5.7 I 9 0.4 l General office work 15 I 0.3 4 9.1 Hospital work 15 l 0.3 5 4.3 
Housework 
I 
13 I 0.7 8 1.3 Kitchen helper 12 ' 1.0: 
- -
I 
Library aide 
- i - 5 4.3 Machine operator 6 i 5.0 I - -Mason's helper 14 ! 0.6 - -l I Mechanic 8 ' 4.0 I I - -Newsboy 6 5.0 - ' -Odd jobs 
I 
3 j 7.4 8 i 1.3 
Painter 15 I 0.3 - I -Pin boy 11 I 1.3 - -Plumber's helper I - - - -Receptionist '. 
- -
9 0.4 
Sales person I 13 I 0.7 7 2.2 I I secretary 
- - - -Soda fountain work 9 ! 3.3 6 f 3.9 Stock roam attendant 4 l 6.7 8 t 1.3 I . Telephone operator - - a 1.3 Truck driver or helper 7 4.7 I, - '· -I Usher 1.3 I 0.7 
I - -Waiter or Waitress 11 1.3 - -Other type of job 10.0 3.5 
e * Total number of jobs held is used as the base in each column, since occasionally more than one job was held. 
---='--===-
during the school year, it is clear that many boys find 
this type of personal service both interesting and profit-
able. ~ jobs occupies third place. Apparently there is 
more demand for this jack-of-all trades type of worker 
during the school year particularly during the fall and 
sp~ing. In fourth and fifth places respectively are 
stock .!:QE!J! attendant and gardener. .Among the jobs listed 
by the 10 per cent under "other" were such as: "janitor's 
helper", "sheet metal worker", "light foot press operator" , 
"orchestra", and "shipping room clerk". 
:F'or the girls, baby-sitting again ranked in first 
place. Probably this type of job could account for most 
of the girls who claimed to work in the evening. Bench 
~ in the local factories was ranked second. Third was 
clerk. Fourth was general office ~ and fifth was split 
between hospital and library ~ work. 
It is seen that the general type of job does not 
change a great deal from summer to winter, although the 
popularity does shift. 
Location 2! ~.-- The trend which was evident in 
Table 9 does not hold for part-time school year employment. 
Tables 15a and 15b, page 51 show that about 90 per cent of 
all workers work in their home town during the school 
year. 
summary.-- The information which is available concern-
ing pupils' part-time work during the school year indicates 
- -=--==- = - -=---=- --= ~~=-. ~=- -
Table 15a: The Location of the Jobs held by Pupils of 
the Attleboro High School during Weeks 
when School is in Session expressed in 
Percentages of Number of Workers. 
Location Grade 9 Grade 10 Grade 11 Total Grand 
o'f Boys Girls Boys Girls Boys Girls Boys Girls Total 
work ( 42) ( 26) (53) ( 43) ( 48 ) (53J 143_) (122) (265). 
In town 85.7 100.0 88.7 95.3 85.4 94.3 86.7 95.9 91.0 
Out of 
town 14.3 
-
11.3 4.7 14.-6 . 5.7 13.3 4.1 :9·.0 
Table 15b: The Location of the Jobs held by Pupils of 
the Attleboro High School during School 
Holidays expressed in Percentages of 
Numbers of Workers. 
Location Grade 9 Grade 10 Grade 11 Total Grand 
of Boys Girls Boys Girls Boys Girls Boys Girls Total 
work ( 28) (16) ( 33) ( 30) ( 35) ( 36) ( 96) (82) (178) 
In town 82.2 93.8 93.9 100.0 80.0 91.7 85.4 95.1 89.5 
Out of 
town 17.8 6.2 6.1 
-
20.0 8.3 14.6 4.9 10.5 
that a 1 arge percentage of working pupils work in the after-
noons, fewer work in the mornings even when given the 
opportunity. About four fifths of all working pupils work 
less than a twenty hour week and about seven tenths of the 
working pupils make less than fifteen dollars per week. 
Clerking, caddying, and ~ jobs were the most popular for 
the boys and baby-sitting, bench-~, and clerking were 
the most popular for the girls. About 90 per cent of all 
pupil-workers worked in their home town. 
========~~~=-=-=--==~=~==================================================~========= 
CHAPTER V 
RESULTS OF WORK EXPERIENCE 
- ==-~-=·tr====-~ 
The results of 'YAJrk experience are numerous. Some 
of the desired variety are those which substantially 
support the objectives of work experience. These objec-
tives, rather arbitrarily divided into four groups in 
Chapter II, are the broad aims and ones which are not 
so specific as to be easily comprehended by the pupil. 
To him the results of his work experience are considerably 
more finite. Without quite some directed study, the types 
of results that he sees are the direct benefits from his 
experience not necessarily even connected with the long 
term goals of the educator. Nevertheless, however remotely 
distant the two sets of objectives -- the students' and 
the educator's may seem to the student, they are, in 
reality closely related. It is the purpose of this chapter 
to show the student-reported results of work experience 
and their relationship to the objectives previously 
discussed. 
Uses of Money Earned 
School expenses.-- Inevery school pupil's budget some 
money is spent in connection with his attendance in school. 
~======~==============================================="F===~~-== 
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These expenses vary from school to school and with grades 
and sex. In this study close to one third of all responses 
concerning expenses were made in conjunction with those of 
school. 
Table 16a: Uses of Earnings for School Expenses as 
reported by Pupils of the Attleboro High 
SChool expressed in Percentages of Total 
Number of Responses. 
School Grade 9 Grade 10 Grade li · Grand Boys ·Girls Boys Girls Boys Girls ·total 
expenses 341) (224) ( 462) (448) (:54;;3_.}. j518) ( 2536) 
Class dues 5.9 6.3 6.9 6.0 5.2 4.6 6.4 
Ink, pencils, etc.5.4 5.2 2.8 5.6 2.2 4.8 3.8 
School 
publications 1.8 5.4 2.4 5.1 3.3 4.1 3.6 
Candy, gum 6.5 3.1 6.5 ~ 6.0 4.1 5.0 5.3 
School Lunches 5.6 4.5 4.5 , 4.0 5.2 4.6 I 5.1 Share in class I . ' . gift 1.5 0.4 1.91 2.9 1.8 2.3 2.0 Transportation 
fares 3.8 3.6 2.6 2.7 3.1 3.9 3.3 
Class ring or 
2.2 1 _l>_in 3.2 3.9 3.8 5.5 6.6 4.5 
Qnestion om1tted~l5.3 1.8 
- - - -
0.2 
* Based on total number of workers 
~able l6a, concerning school erpenses, shows the distri-
bution of responses by percentages of the total number of 
responses to the entire question concerning uses of money 
earned. The trend in the three grades is interesting. 
In the 9th grade the number of students using money earned 
for food (candy and school lunches) is the highest and 
through the next two grades there is a steady decline. 
As this decline is in progress, class or grade consoiousnes~ 
\• r---
., 
is awakening. The trend is ·steadily upward for the 
responses of boys and girls toward items concerning money 
spent for class dues and class insignia. Similarly the 
trend is upward from the 9th grade for expenses incurring 
from pride in the school. This is indicated by the 
responses to items concerning school publications and class 
gifts. The general conclusion here is that boys and girls 
in high school develop a sense of "belonging". This is a 
natural adolescent growth phase and here emphasized by the 
trend away from the personal and toward group activity. 
Table 16b: Uses of Earnings for Pers:>nal and Inciden-
tal Expenses as reported by Pupils of the 
Attleboro High School expressed in Percent-
ages of Total Number of Responses. 
Personal and Grade 9 Grade 10 Grade 11 Grand 
incidental Boys Girls Boys Girls Boys Girls Total 
expenses ( 341) ( 224) (462) (448) ( 543) ( 518) (2536) 
Movies 8.2 8.5 7.8 6.2 6.4 5.4 6.8 
Gifts 5.3 7.6 5.0 6.9 3.3 5.4 5.3 
Dances 5.3 4.9 5.6 4.2 5.3 2.3 4.5 
Spectator sports 5.9 2.2 4 .8 4.0 4.8 2.7 4.1 
Equipment for 
I 
0.9 ! hobbies 4.4 0.9 3.7 . 2.2 1.0 I 2.2 Running a oar 2.9 
- 3.7 I 1.1 5.5 1.7 I 2.8 Vacation expenses 5.6 4.9 ·4.3 4.0 5.5 4.5 4.8 
Athletic equipment 4.1 1.8 4.1 1 0.4 3.5 0.6 ! 2.4 
Cigarettes 2.6 0.4 2.6 0.2 2.6 1.9 1.9 
Cosmetics 0.6 4.5 1 .1 6.5 0.6 7.0 3.3 
~estion omitted~ 15.3 1.8 
- - - -
0.2 
"" 
Total number of workers 
Incidental~ recreational . e!Penses.-- High school 
pupils incur expenses other than those of school and 
necessary self-support. Those expenses are those connected 
~================================================~·~-==~ 
with leisure-time activities. Table lob, pa@B 54, shows 
the distribution of responses among items of this nature. 
"Movies", "gifts", and "vacation" expenses are the three 
most prevalent forms. Of these, "movies" is in first place. 
The responses on this table represent about 40 per 
cent of the total response to the question regarding use 
of earnings. A number of expenses common to high school 
youth is the result of the changes in society Which limit 
the number of recreational pursuits that formerly were 
engaged in with little or no expense. Such activities as 
dances and movies draw heavily on the money earned today. 
Gifts account for a good deal also. 
One particularly interesting feature of this table 
is the percentages of responses made by boys regarding 
"cosmetics". Very likely all might be added more properly 
to the "gifts" column. 
Self-support ~ future ~·-- In Table 16c, page 56, 
there is shown a wide variance of uses of money earned. 
•.t:·he one out-standing use is that for clothes in all three 
grades. here the girls in each grade are definitely more 
conscious of their needs than are the boys in the same 
grade as might be expected. 'l'here seems to be a large 
discrepancy between the responses to "church contributions" 
and those to "charitable organizations". Apparentl.y l.ittle 
is being done ~ Attleboro to inform the pupils of the 
needs of the charitable .organizations and their objectives 
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in the city. The relatively lar~ difference in responses 
to these two items indicates a need for information on the 
various sorts of agencies. In as much as most of these 
agencies are founded on non-sectarian principles, the 
religious preference of the pupils should be no barrier. 
A broader dissemination of knowledge of local needs and 
institutions is indicated. 
Table 16c: Uses of Earnings for Self-SUpport and 
Future Use as reported by Pupils in the 
Attleboro Righ School expressed in ~ercent­
ages of the Total Number of Responses. 
Expenses of self- Grade 9 Grade 10 Grade 11 Grand 
support and ·Boys :Girls Boys !Girls Boys .Girl s i'otal. 
future e_xp_enses [( 341) _( 224_) (462 (448l (543 ( 518) (2536) 
Clothes 7.0 11.2 7.1 9.6 6.3 8.1 7.9 
Church contributions 2.1 7:.1 6.3 6.9 5.3 7.1 5.9 
Future education 2.1 4.5 4.8 3.1 3.5 3.9 3.6 
Savings account 6.2 3.6 
-
3.8 
, 5.2 3.1 3.5 Charitable 
organizations 1.5 2.2 3.7 2.9 1.1 2·.1 2.2 
Contributions to I home bud~t 2.1 7.1 6.3 6.9 5.3 7.1 3.6 
Other 0.9 1.3 0.4 0.7 1.5 (h2 j 0~8 
Question omitted* 15.3 1.8 
- - - -
0.2 
*Total number of workers. 
Responses indicating the saving of money earned toward 
future education and for other savings accounts show 
sound stability. However it is surprising that more empha 
sis is not placed on future education by pupil workers of 
the 11th grade. In a study conducted in 1944 in New York 
City, it was discovered that 14 per cent of the pupil 
1 
workers saved for fUture education. This about four times 
as many as the pupils in the Attleboro High School who 
are realistically planning for further study. 
The per~centage of responses indicating some contri-
bution to the home budget is low as a figure. However 
looking at it in its broader aspects, it is seen that other 
categories of expense such as school lunches and trans-
portation fares ,(Table loa) and church contributions and 
clothing (Table 16o) may be partially replacing contri-
butions to the home budget. It may be that the need is 
less acute if the pupil looks out for certain of these 
2 
expenses and the home budget is not called upon. 
Conclusions ~ ~ 2! wages.-- The high school pupils 
studied seem to have a fairly intelligent plan of spending 
their money. Just two items, future education and chari-
table organizations seem lower than might be hoped for. 
In addition to the responses checked, certain others 
were indio a ted b3r the students. , ln the 9th grade, other 
speoifio types generally included recreational uses. In 
the lOth grade, three students indicated the desire to 
buy a oar, three planned for recreation expenses and one 
used his money for music lessons. In the 11th grade, ten 
1 Abraham Ehrenfeld "The Young Worker and His School 
Life", ~Points, (september 1947), 29:18-27. 
2 Bertram L. Lutton, "Values of Work Experience", 
School Executive, (August 1945), pp. 55-56. 
boys ·replied "girls", six seemed to be regular inhabitants 
of' a' local pool emporium, and one frankly replied "liquor". 
Eleventh grade girls mentioned "squandering" four times 
with "thrift club" and "library fines" in addition. 
Results of Work on occupational Adjustment 
Understandings of ~.-- On a previous form of the 
questionnaire it was discovered that the majority of' 
pupils were not prepared to think of their work experience 
in ter.ms other than the common results, some of which were 
referred to in the discussion of Tables loa, l6b, and 16o. 
Therefore in the final form much material regarding occu-
pation adjustment was concentrated in one question. Part 
of the result is in Table 17. By far the largest portion 
of boys and girls said that their work had helped them to 
appreciate work and workers better. This was especially 
true of boys and girls in the lOth and 11th grades. 
Apparently there is a good ''nest-egg" to start on if there 
is to be opportunity given boys and girls to understand 
the world of work better. The fact as is shown in Table 17 
that a large block of pupils do recognize an appreciation 
of' work more otter working is a healthy sign of adjustment. 
On the other hand that 32.7 per cent and 28.6 per cent of' 
the boys and girls respectively in the 9th grade reported 
that their work experience had no effects on their outlook 
on work is a matter of concern. Perhaps it is upon a 
discovery such as this that the special need for beginning 
vocational guidance early in the school life of the child 
hangs. Certainly by the time boys and girls begin to work, 
they should have some appreciation of what it means. 
Table 17: Effects of Work Experience of Pupils of the 
Attleboro High School upon Choice of Career 
and Understandings of Work expressed in 
Percentage of Total Number of Responses. 
I 
36.5 25.0 44.1 45.01 45.0 42.9 
I 
32.7 28.6 23.6 I 21.7 12.7 20.9 
19.2 35.8 15.3 20.0 26.8 22.6 
13.3 15.5 11.4 
Choice 2! career.-- Articles in the literature Which 
deal with the likelihood of pupils who have work experience 
making choices or ·career based upon that experience, are 
numerous and their points of view and findings are various. 
1 
In a study in Detroit in 1928 of 533 pupils, Cunliffe 
found that 5.4 per cent gave work experience as a factor 
in vocational choice. Of this group 38 per cent were 
rated as being well-informed of the duties, requirements, 
and other features of the vocation of their choice. 
1 R. B. Cunliffe, "Why This Career?", Personnel Journal 
(March 1929), 7:376-384. 
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1 
Another study, made by Bedford in California found that 
of 1211 pupils, 1065 had chosen a vocation. Of these 513 
had had previous vocational experience. Forty six per 
cent of the 513 had chosen a vocation related to the 
vocational experience. Furthermore of those who had chosen, 
11.8 per oent gave previous experience in that work as the 
reason. Following a study of the influence of ~obbies , and 
2 
work-experience on the choice of occupations, pyer . con-
cluded that "hobbies and boyhood occupations are vital 
instruments of vocational selection". 
3 
Of this, Cunliffe 
says: "Few students have had work experience which would 
help them in making a decision [ot a career] but those who 
have had are much influenced by it". 
In the present study with the single exception of the 
tenth grade boys, larger percentages of responses were made 
in favor of deciding to enter the field of the "WOrk experi-
ence as a career. A reasonable question which arises in 
this connection concerns the basis upon which the decisions 
of these pupils rests. The general tenor of the responses 
on Tables 17 and 18 indicates that that knowledge of the 
1 J .H. Bedford, "A Study of Vocational Interests of Cali-
fornia High School students Based on a survey of Twelve 
Rural Schools", California Journal£! secondarz Education, (October 1929), 5:47-67. 
2 .J.H.Dyer, "Sources and Permanance of Vocational Interests 
of College Men", .Journal of Applied Psychology, (.June 1932), 
16:233-240. 
3 R. B. Cunliffe, loc. cit. 
00 
possibilities the pupils' jobs hold is severely limited. 
Personal development.-- In Chapter II, it was seen 
that the selected articles placed much emphasis on personal 
development as an objective of work experience because of 
1 
the general effect to improve the personalit,r. Table 18 
expresses the distribution of responses in percentages of 
total responses. The single item that stood out among all 
the rest was that of learning to be responsible. In itself 
'
1learning to be responsible" is a worthy attribute of 
individual development. Yet it would seem that responsi-
bility is a quality that cannot be "learned'' overnight or 
even during the course of a part-time job. It is true that 
definited beginnings are made, but having responsibility 
is possessing something in a varied degree depending upon 
the test to which it is put. 
Items which suggested contact with others rated second 
highest in the percentages of responses. Two items were 
outstanding in this respect. One was "learned how to get 
along with others" and the other was "learned how to meet 
people". These two, taken together accounted for about 26 
per cent of the total responses. As was pointed out in 
the discussion of Table lob, the trend in these grades is 
to be with people. If such is accepted and wanted by the 
pupils, they early discover that it is necessary to feel 
1 George Harlow, "The Effect o:r Work Experience Programs", 
Clearing House, ~April 1951), 25:494-497. 
Table 18: Ways in which Work Experience is Valuable 
as reported by Pupils in the Attleboro High 
School expresses in Percentages of Total 
Number of Responses. 
Ways of 
Valuableness 
l Grade 9 Grade 10 Grade 11 Grand 
I Boys Girls Boys Girls Boys Girls Total I (186)1(135) 162J (227J 225) (248) (1185) 
i 
Learned to be 1 I 
responsible 16.6 15.5 15.0 1 lB.Oj 16.4 
Learned how to get I i . 
along with others 112.8 13.31 6.6 , 13.21 15.5 
Learned how to con-I I i i 
trol your temper I 5.9 14.1 ~ 6.8
1 
9.7, 6.7 
Learned promptness 9.7 1 12.6~ 16.0 11.4! 8.0 
Learned how to meet j l • 
16.5 
14.1 
8.1 
8.1 
! 
people 112.3 i 8.9 20.4 1 lO.lt l2.5 14.5 
Learned how to I 1 l 1 1 
apply for a job I 5.7 ! 7.4: 6.2 • 6.2. 10.2 ; 9.31 Learned to do a I : i 1 
particular job ~ 12 .a , 2.2: 13.0 ; 7.5: 11.6 1 
Gained self-control. 7.0 ' 10.4: 5.6 ' 10.1 8.5 t 
Learned better work! i j 
habits , 12 .a · 14.1; 8.0 ; 9.2 a.o 1 Found relation of 1 1 ~ l 
school to work 3.2 I 2.2i 2.5 · 4.01 :·7 1 
Other 1.1 0.41 1 
*Based on the total number of workers. 
easY with people. 
10.9 
8.9 
14.4 
14.9 
8.3 
10.5 
13.1 
7.6 
10.1 
8.3 
10.0 
3.1 
0.4 
4.0 
Third in importance and closely related to ability to 
get along with people is that of gaining self-control and 
temper control. Perhaps it could be more correctly 
expressed in reverse fashion, namely, that temper control 
is necessary in order to get along with people well. How-
ever the pupils did not indicate this to be their reasoning 
The way which was claimed to be least valuable to the 
pupils was in discovering any relation between school and 
work. On this particular point it would appear that there 
is a tremendous short-coming on the part of the teaching 
staff in Attleboro. The pupils' responses indicated that 
they were definitely not aware of the maximum relation 
existing between their academic work and the work of the 
adult world. It would appear that were the teaching staff 
able to remedy this situation, the results of Table 21 
below would be considerably altered. 
The few responses that were made under the category 
"other" were such as "found experience with people in all 
ways", "helping others", "handling money", and "learned 
to do things better in less time". A few others were 
included but upon examination these were found to be merely 
derivations of those previously mentioned. 
SUmmary of results 2! work~ occupational adjustment. 
uertain of the factors that \Wre given heavy preference 
by the pupils are most valuable to the development of the 
individual as a student and a worker. The tendency is to 
give high ratings to items concerning group activity such 
as "learning to get along with people". By contrast an 
average of only 3 per cent signified that they had found 
relation between school and work. This is interesting 
because in Table 22 below, which isolates this factor, 
definitely different results are obtained. Table 18 
merely indicates the relative emphasis placed upon the 
factor of school work as an aid on the job. 
Results of Work Experience on School Membership 
Just as the school should aid the pupil in general-
izing about his job and should help the pupil see relation-
ships between school and work, it would be hoped that there 
should be some carry-over of skills and attitudes learned 
on the job to membership in the school. 
Table 19: Changes in School Absen~es as a Result of 
Jobs as reported by Pupils of the Attleboro 
High school expressed in Percentages of 
Total Number of Workers. 
Changes in .Grade 9 Grade 10 Grade 11 Grand Boys Girls Boys I Girls! Boys Girls Total 
school absences (55) ( 33) < 5a l . < 47 > I < 51 l (54) (298) 
Not changed 81.8 ' ! 88.3 90.6 84.0 78.8 , 73.7 i91.5 
Decreased 7.4 - 5.4 , 4.3 ?.8 ?.4 5.? 
Increased 3.6 - !10.5 ! 2.1 
- -
3.0 
Question omitted ?.3 21.2 i2.3 l 2.1 3.9 . . 1.9 ? .4 
Change in absenc~.-- Table 19 states emphatically 
that there was no change in absenc·es from school as a 
result of holding jobs. In. the comparatively few instances 
where increased absene.e was reported the reasons may have 
been numerous. However the major one may well have been 
that of competition in interest and in this regard the job 
1 
definitely won. Ehrenfeld shows similar results. 
Changes !a tardiness.-- Table 20, page 65 shows like 
results. About 86 per cent of all the pupil-workers stated 
1 Abraham Ehrenfeld, loc. cit. 
that their jobs had not resulted in changes in tardiness. 
Table 20::' Changes in Tardiness at School as a Result 
· of a Job as reported by Pupils df the Attle-
boro High School expressed in Percentages 
of Total Number of Workers. 
Changes in Grade 9 I Grade 10 Grade 11 Grand 
tardiness Boys Girls! Boys 
( 33) / (58) 
Girls Boys Girls Total 
(55) (47} (51) (54) ( 298) 
Not changed so.o ! 89.4 94.1 100.0 86.3 75.7! 77.2 
3.11 3. 5 Decreased 7.4 4.2 3.9 
- 3.7 
Increased 1.8 
- 1 7 .o 4.2 , 2.0 
-
2.7 
~estion omitted 10.8 21.2~ 14.0 2.11 
- -
7.4 
In regard to both of these stated positions on absenses 
and tardiness, there is a question which arises concerning 
the carry-over value of attitudes learned at work. In 
Table 18 it was shown that pupils placed responsibility 
in first place and promptness about fourth. However 
apparently there is little carry-over value between the 
responsibility learned on the job and the responsibility 
of attending school. Similarly there is no connection 
between being punctual in work and being punctual in 
school. Somewhere there is a discrepancy in the ability 
to transfer learnings from one situation to another. 
Changes in interest in school-~.-- Whatever may be 
the neutral effects of part-time jobs in other phases of 
school membership, expressed changes in interest is a 
positive sign. In Table 21 more than half of the pupil 
workers evinced no changes in interest but about 17.6 per 
·e 
cent did indicate that they had more interest in school as 
a result of holding a job. In this group which displayed 
more interest, there was a definite trend of increasing 
interest through the grades. In the 9th the average was 
' 9.4 per cent, in the lOth, 18.5 per cent, and in the 11th 
25.7 per cent. 
Table 21: Changes in Interest in School Work as the 
Result of a Job as reported by Pupils of the 
Attleboro High School, expressed in Per-
centages of Total Number of Workers. 
Changes in interest 
in school work 
No change 
More interest 
Less interest 
Question omitted 
Grade 9 Grade 10 · Grade 11 Grand 
Boys Girls BoysJ Girls Boys Girls Total 
(55} (33) (58J _(47_) (51) (54) ' (248} 
51.0 66.7 52.7 r 59.6, 49.0 55.5 54.7 
,10.8 6.1 15.8 i 21.3 25.5 25.9 18.1 
1
12.? 6.1 26.3 1 6.4113.7 13.0 13.8 
25.4 21.2 ! ?.01 12.8, 11.7 5.7 13.1 
Here would be an excellent point for the school to 
capitalize on a state which is already existent. If, as 
a result of holding jobs, the pupils develop an increasing 
interest in school work, then the school should seek to 
enhance this development. The school could do this by 
providing the necessary incentive for thorough generaliza-
tions regarding the pupils' jobs and to integrate with it 
the fUndamental knowledges necessary for the better execu-
tion of those jobs. 
School ~ ~ ~ job.-- In connection with inter.est, 
Table 22 demonstrates that with added interest in school, 
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Table 22: Degree of Aid School Work has been on the 
Job as reported by Pupils of the Attleboro 
High School, expressed in Percentages o~ 
Total Number of Workers . 
Degree of aid of Grade 9 Grade 10 Grade 11 Grand 1 Boys jGirls ~~~r rGt!~> . :Boys Girls Total school work I (55) ( 33) . (51) (54} ( 298_} 
I 
Some help on job 34.6 30.3 49.1 1 55.4 41.2 44.4 43.0 
Considerable help I 
12.4 1 on job f 20.0 27.3 6.4 15.7 37.1 19.5 
No help on the job 20.0 15.1 36.9 1 25.6 27.5 14.8 23.8 Question omitted 1 25.4 27.3 3.5 1 12.8 15.7 3.7 13.'1 
more relationship is found to exist between school and the 
job. The amount of aid which pupils report is hopefUlly 
large; more than 50 per cent in all grades report that 
school has been of some aid on the job. However gratifying 
this may be, there also appears to be a large block who 
have not as yet seen a connection. It is on the latter 
group•, especially, that attention must be focused -- but 
not to the detriment of the former group. 
1 
The job and school achievement.-- Ehrenfeld's results 
indicate that jobs neither help nor hinder school achieve-
ment. He concluded that many factors, including jobs 
enter the picture. No one is likely to disagree with his 
statement. Table 23 in showing the distribution of 
responses regarding the effect of a job on school achieve-
ment is an effort to discover what per cent feel that a 
1 Abraham Ehrenfeld, loc.. cit. 
Table 23: Degree that Achievement in School is 
effected by a Job as reported by Pupils 
of the Attleboro High School, expressed 
in Percentages of Total Number of Workers. 
Effect on Grade 9 Grade 10 Grade 11 Grand 
achievement Boys Girls Boys Girls jBoys Girls Total \- (55) ( 33) (58) ( 47) (51) (54) (298) 
Helps achievement 10.8 15.1 :8.5 12.8 . 9.8 3.7 9.7 
Hinders achievement 9.1 3.0 19.3 4.3 . 17.5 11.1 11.1 
Neither helps 
70.3J 58.8 nor hinders 50.9 60.7 64.9 77.7 64.1 Question omitted 29.2 21.2 8.8 12.8 13.7 7.4 15.1 
job does help. The average response for "helping" was 8.5 
per cent. Inversely to the expected trend, the 9th graders 
found their achievement in school aided more than did the 
11th grade pupils. 
There is some disagreement between the results of 
Table 21 and Table 23. One would expect that greater 
interest in school work because of a job would lead to 
greater achievement, too. Evidently this is not so. 
Table 24 indicates parallel results to Table 23. 
Again considerably more than half of the pupils indicate 
that no change has resulted in their preparation of their 
school work because of a job. From the point of view of 
maintaining a status quo of preparation in spite of a job 
demanding out-of-school time, it may be approved. The 
trend of less thorough preparation upward from a total of 
12.2 per cent of the 9th graders to 40.3 per cent of the 
11th graders is alarming. At the same time it follows the 
Table 24: Changes in the Preparation of School Work 
as a Result of a Job as reported by Pupils 
of the Att leboro High School, expressed in 
Percentages of Total Number of Workers. 
Changes in prepara- Grade 9 Grade 10 Grade 11 Grand 
tion of school Boys Girls Boys Girls Boys Girls Total 
work (55) ( 33} (58} ( 4?) (51) (54). (298) 
More thorough 5.5 
-
10.5 6.4 
-
3.? 4.7 
Less thorough 9.1 3 .• 1 1?.6 1?.0 25.5 14.8 15.1 
No change · 56.4 75.7 64.9 66.0 60.7 74.2 65.5 Question omitted 29.2 21.2 8.8 10.6 13.7 7.4 10.0 
report in achievement (Table 23). Here again it is 
peculiar that the more interest that is reported in Table 2 
does not . ·cause better preparation to exist. 
From the point of view that one of the expressed 
values of work experience is the improvement of work habits 
(Table 18), it seems strange that only an average of 4.4 
per cent of the total number of workers should be able to 
apply what they learn on an out-of- school job to their 
in-school job. here, as in other demonstrated instances, 
the pupils' abilities to generalize concerning their jobs 
seem to be at a minimum. 
Participation in school activities.-- ~~om Table 12a 
in Ghapter IV some idea was to be had of the number of 
hours spent in work during the school week. From that 
initial deduction it is remarkable that so many students, 
as is indicated in Table 25, are able to maintain the same 
number of school activities. The trend up through the 
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Table 25: Effects of a Job on Participation of School 
Activities as reported by Pupils of the 
Attleboro High School, expressed in Percent-
ages of Total Number of Workers. 
Effects on Grade 9 Grade 10 Grade 11 Grand 
participation Boys Girls Boys Girls Boys Girls Total 
(55) { 33) (58) ( 47) (51) (54) (298) 
Kept same number 52.7 45.4 42.0 55.4 33.3 46.3 45.7 
Reduced the number . 3.6 27.3 21.0 19.2 27.4 29.6 20.8 
No participation 7.3 10.3 15.8 6.4 19.6 13.0 11.1 
Increase the number 3.6 
-
3.5 8.5 
-
1.9 3.0 Question omitted 32.7 17.0 19.3 10.6 19.6 9.3 19.5 
grades is definitely to reduce the number of school activi-
ties. School activities here means the optional extra~ 
curricular activities. Those which take place during 
the school day may be reduced to allow more study time and 
those like athletic team participation may need to be 
severely curtailed if the student works during the after-
noon or on Saturdays. 
That, with the addition of part-time work to a pupil's 
weekly schedule, same are still able to increase the number 
of activities seems unlikely. I t would be interesting to 
discover the ability to carry such a full load. 
Summary ~ conclusions.-- Jobs do have same effect 
upon pupils' school membership. As an isolated factor 
it is impossible to say exactly how the holding of jobs 
does effect school membership. However, from the conclu-
sions drawn from the results of the questionnaire, it 
appears that the effects of a job are more pronounced for 
the pupils of the eleventh grade than for the ninth. 
Generally speaking, work experience does have good effects 
upon the pupils and does not hinder them in the execution 
of their school duties. 
Results of Work Upon Societal Membership 
All people live in a society and as such they are 
constantly called upon to make adjustments to it. The 
life of a school pupil is largely occupied with school. If 
he works in addition, there are extra drains made upon his 
time and energy. To some extent these extra duties may 
more than compensate for their existence in helping the 
individual secure a better place in society; in some 
instances they may hinder severely. 
Table 26: Effects of a Job on available Energy as 
reported by Pupils of the Attleboro High 
School, expressed in Percentages of Total 
Number of Workers. 
Degrees of 
available energy 
As much as before 
Less than be fore 
More than before Question omitted 
Grade 9 Grade 10 Grade 11 Grand 
Boys Girls Boys Girls Boys Girls Total 
(55) ( 33) (58) ( 47) (51) (54) ( 298) 
41.8 
18.2 
30.9 
9.1 
75.7 63.2 57.5 
3.1 17.6 29.8 
10.5 
21.2 10.5 12.8 
58.8 
13.7 
13.7 
15.7 
55.7 
25.9 
7.4 
11.]. 
57.1 
18.8 
11.4 
12.7 
Effects £! ~ job ~ energy.-- Table 26 indicates that 
nearly three fifths of the pupils in each grade has as 
much energy since they have had a job as before. Only 
with the tenth and eleventh grade girls is there any 
definite drop in the available energy as a result of their 
jobs. 'l'able 12a, Chapter IV suggested that these girls do 
work many hours each week. In all probability the majority 
of girl workers are expending too much energy on their jobs 
for the benefit they receive from them. 
Table 27: Ability to "Get Along" with People as a 
Result of a Job as reported by Pupils of 
the Attleboro High School, expressed in 
Percentages of Total Number of Workers. 
Degrees of ability tc Grade 9 Grade 10 Grade 11 Grand 
"get along" with Boys Girls Boys Lrirls Boys Girls Total 
people i( 55) ( 33) (58} ( 47) (51J _( 54t} ( 298) 
.better 
AS usual 
Less well 
Question omitted 
38.2 36.4 47.5 
34.6 42.4 28.6 
7.0 
27.3 21.2 8.8 
59.5 54.8 
29.8 23.5 
8.5 5.9 
2.1 15.7 
56.7 
25.9 
-
7 ._4: 
51.0 
31.9 
3.7 
13.4 
Ability to~ along~ people.-- Table 27 presents 
in concentrated form the degrees of ability achieved in 
compatability because of the job. To live in society 
successfully it is necessary to be compatible. It is also 
one of the objectives of work experience in occupational 
adjustment. In Table 18 it was seen that "learned to get 
along with others" received the second largest number of 
responses • . Table 27 indicates that over four fifths of all 
workers found that as a result of their job the,r were able 
to get along with others either as usual or better. Only 
in a few instances was there any deficit in this matter. 
'7.2 
In these -- the boys of grade 10 and 11 and girls of grade 
10 -- same experiences or problems probably arose in their 
work for which they could find no answer. Some definite 
means of aiding the pupils in solving their problems of 
work experience would mean greater benefits to the pupil. 
Table 28: 
Changes 
in 
participation 
Changes in Participation in Leisure-Time 
Activities as a Result of a JOb as reported 
by the Pupils of the Attleboro High School, 
expressed in Percentages of rl'otal Number 
of Workers. 
Grac e 9 Grade 10 Grade 11 Gr and 
Boys Girls Boys Girls Boys Uirls Total 
(55) ( 33) (58) ( 47) (51) (54) ( 298 ) 
Remained the same 
Activities reduced 
Activities increased 
Question omitted 
36.4 
18.2 
45.5 
54.5 
21.2 
3.1 
25.2 
31.6 
43.8 
12.3 
14.0 
49.0 27.4 
31.9 23.5 
8.5 33.3 
10.6 15.7 
57.7 
22.2 
13.0 
11.1 
40.9 
27.2 
20.4 
11.4 
Leisure-~ activities.-- All people shoUld have 
some leisure-time in which to enjoy a change from his 
accustomed work. 'l'he ef'f'ects of' one • s work of'ten carries 
over and negatively af'fects the effective use of' leisure-
time. rl'he young person, in spite of an abundance of energy 
may still not be able to participate in the type of leisure-
time activity he wishes if' he hol ds a job. There are two 
ways to look at jobs and leisure-time activities. First, 
because more time is occupied which otherwise might be 
available, fewer activities are engaged in. Second, because 
of the extra money derived from the job, more leisure-time 
activities might become available. Table 28 presents the 
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percentages of workers and their changes in participation 
of leisure-time activities. There appears to be a fairly 
close constancy among the boys and among the girls in 
keeping the same number. Probably some of both situations 
mentioned above are operating for them. The tenth grade 
felt the largest reduction in the number of activities, 
while the boys in all three grades expanded their 
activities, probably as a result of being more financially 
independent. 
If the situation of more leisure-time activities 
being participated in continues, then one of the jobs of 
the school would be to encourage better activities. In 
this connection, more information should be gained con-
cerning the use of leisure-time by .these school pupils. 
Summary and conclusions.-- Effective membership in 
society imposes an acid test on perro nal development. 'l'o 
develop properly the pupil needs to have the energy to 
engage in all types of activities in the society. ~rhis 
study generally indicates that pupils do have that energy 
and that they do engage in many leisure-time activities . 
Besides energy, it is necessary to be compatible with 
others. The study also indicates that work experience 
tends to increase that ability in the pupil. 
Means of securing Jobs 
Part of the experience of work come initially in the 
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securing of the job. Through association with diff erent 
people and different agencies, different hopeful workers 
find their jobs. 
Table 29: Means of securing Jobs as reported by Pupils 
of the Attleboro High School, expressed in 
Percentages of To t al Number of Workers. 
Grade 9 Grade 10 Grade 11 Grand 
Means of securing Boys U.irls Boys Girls Boys Girls Total jobs (55) ( 33) (58) ( 4?) (51} (54) (298) 
Newspaper "want ad" 5.5 .9.1 ;7 .o 4.2 
-
14.8 6.7 
Adult friends ?.3 24.2 24.6 40.4 25.5 18.5 2B.8 
Family or relatives 29.2 2?.3 24.6 19.1 33.3 1 6. ? 24.8 
High School teacher 
- - - - -
1.9 , 0 . 7 
Guidance or 
Placement office 3.6 12.1 3 .5 6.4 11.7 2?.8 10 .7 
Other 2?.3 12.1 31-~ 6 23.4 29.4 20.4 25. 2 Question omitted 25.4 15.1 10.5 6.4 
- -
9.4 
Friends ~ relatives.-- Table 29 shows that the 
largest number of pupils get their jobs through the medium 
of adult friends, their fami ly, or their relatives. 
Strictly from the point of obtaining a job, this method 
is all right. From a training aspect it may not be so 
good. Usually in securing a job through a close circle 
of acquaintances there is little competition offered. With 
no competition, little training i s acquired in the diffi-
cult skill of getting a job in the competitive labor market 
of the adult world. If it is presupposed that work 
experience gives experience in fields of adult work, then 
it would be better for the pupil-worker to start at the 
same place as the adult normally starts. 
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Newspaper "ads".-- Quite a few pupils, especially 
girls in the eleventh grade Qlaimed to have secured their 
jobs through newspaper "want ads". This means certainly 
puts them on equal footing with competing adults. If they 
get the job, they have the satisfaction of knowing tney 
possess a wanted marketable ability. 
Guidance office.-- The number of people who claimed 
to have been helped in finding a job through the High 
School guidance or placement office is low. It would seem 
that if the school is to have knowledge of the pupils it 
should know what the pupils are doing in the way of work. 
The best means of finding out and at the same time of 
helping the pupil is to become the medium through which 
the pupil locates a job. 
Summary.-- The results of this study indicate close 
similarity to the results of the Occupational Adjustment 
survey. In that study only 3.9 per cent of the youth 
interviewed secured their first jobs through school 
authorities, while 51.2 per cent secured jobs through help 
of friends or relatives, and 31.4 per cent received them 
1 
through personal application. 
Many pupils wrote in their versions of getting jobs 
in the space indicated for that purpose. Of these replies 
1 Edward Landy, "Occupational Adjustment and the School", 
Bulletin of the National Association af Secondary 
Principals, (November 1940), · p. 55. 
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four boys claimed to have been asked by their employers, 
and the balance said in effect "applied myself". 
CHAPTER VI 
CONCLUSIONS REACHED IN STUDY 
Summary 
The data for the study was obtained from a check-list 
type of questionnaire presented in the Attleboro High School 
in June 1951. This for.m was given to 509 pupils in grades 
9, 10, and 11 and of the 493 forms returned, 60.44 per cent 
indicated some work experience. 
In each section of the study certain findings were 
reached. They are reintroduced here in a compact form. 
Seasonal employment.--
1. Slightly more than one tenth of all pupil-workers 
studied worked only during the summer. 
2. About three tenths of the pupil-workers worked only 
during the school year. 
3. Almost three fifths of the pupil-~rorkers worked 
both during the summer and during the school year. 
4. Nearly seven tenths of the pupil-workers work 
during the summer. 
SUmmer employment.--
5. Significant peaks of summer employment occur at the 
two, four, six, eight, and ten week levels. 
-78-
6. About 25.? per cent of all pupil-workers engaged in 
summer employment work through a ten week period. 
?. Two peaks in average hours worked per week were 
noted at 6-10 hours and 36-40 hours. 
s. About 60.3 per cent of all the pupil-workers 
engaged in summer employment work from one to 
fifteen hours per · ,~ek. 
9. Caddy, farm-helper, and gardener were the ~irst 
three ranking jobs for boys during the summer. 
10. Baby-sitting, clerking, and bench-~ were the 
three most popular summer jobs for girls. 
11. About 73.4 per cent of all pupil-workers found 
employment in their hometowns. 
12. There is a specific trend toward out-of-town 
employment which increase-s directly with the grade 
of the pupil worker. In the study it increased 
from an av-erage of 1?.2 per cent in Grade 9 to 
26.5 per cent in Grade 11. 
Part-~ ~ during the school year.--
13. About 45.6 per cent of all pupil workers employed 
during the school year work less than 13 weeks. 
14. The study sho~red that 46.4 per cent of the pupil-
~rorkers worked during the afternoon after school. 
15. Nearly 16.5 per cent claimed to work during ~he 
evening. 
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1..6. There ware no definite peaks visible in the average 
1?. 
18. 
hours worked per week. 
About ?5.0 per cent of all pupil-workers earned 
$15 or less per week duri ng weeks wnen school was 
session. 
About 86.7 per cent of all pupil-workers earned 
~30 or less per week during school holidays and 
vacation periods other than summer. 
19. Clerking, caddying, and odd jobs were the three 
most popular jobs for boys. 
20. Baby-sitting, bench-work, and clerking were the 
three most popular jobs for girls. 
i 
21. About 90 per cent of all pupil-workers -were employe 
in their home towns. 
~ of money earned.--
22. About 34.0 per cent of all the responses were made 
relative to school expenses. 
' 23. About 38.1 per cent of all responses were made 
relative to personal and incidental expenses. 
24. About 27.5 per cent of all responses were made 
relative to use of earnings for self-support and 
for future uses. 
Results of work~ occupational adjustment.--
25. Over two fifths of the total responses of the pupil 
workers claimed to appreciate work and workers 
better following their work e:x:p:l rience. 
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26. Outstanding effects of work experience on personal 
development were the ability to assume responsibil-
ity and the ability to meet and get along with 
other people. 
27. Only 3.1 per cent of the total number of responses 
indicated that the pupils had found any re~tion 
between school work and outside work. 
Results of work experience £!!. school membership.--
28. Eighty four per cent of the total number of pupil 
workers claimed that changes in school absences 
were not changed because of their jobs. 
29. About 86.3 per cent of the total number of pupil 
workers claimed that changes in their tardiness 
records were not changed by their jobs. 
30. About 54.7 per cent found no change in interest in 
school work but 18.1 per cent found more interest 
because of their jobs. 
31. A total of 62.5 per cent found school work to be of 
aid on the job but 23.8 per cent found it to be of 
no help whatsoever. 
32. Less than 10 per cent of the pupil-workers claimed 
that jobs helped with their school achievement. 
33. About 15 per cent claimed their preparation of 
school work to be le ss thorough as a result of thei 
jobs while 65.5 per cent saw no difference • 
----- --- - --- ""---~-======= 
34. Nearly half of the pupil-workers found that their 
jobs had no effect on participation in school 
activities but 20.8 per cent discovered they had 
to curtail the number if they were to keep their 
jobs. 
Results of~ upon aocietal membership.--
35. Nearly three fifths of the pupil-workers had as 
much energy while holding a job as before, but 
18.8 per cent had less. The girls in grades 10 
and 11 were particularly susceptible- in this regard. 
36. More than 50 per cent of the pupil-workers had 
better relationships with people following some 
work experience. 
37. There was considerable disagreement on the results 
of a job on leisure time activities. While 40.9 
per cent kept the same number, 27.2 per cent re-
duced the number and 20.4 per cent increased the 
number. 
Means of seeuring jobs.--
38. About 47.6 per cent of the pupil-workers got 
their job through aid from adult friends or 
relatives. Only 10.7 per cent claimed that the 
high school guidance office had been of some aid. 
-----~===~F=====~~ 
Conclusions 
Three general conclusions are drawn from this study .• 
First a large number of youth do hold jobs outside of 
school and the percentage might justifY a revision in the 
curriculum. It seems evident from a study of data gathered 
that the pupils are not deriving maximum benefits from t he 
program as it exists. The jobs that the pupils do hold 
could be made more meaningfUl and more worthwhile if the 
school were able to allow class material to be related 
directly to the students• work. Furthermore if some 
guidance and understanding and discussion could be given 
of the common problems of work and employee-employer 
relationships, the pupil-workers could more easily develop 
keener interest in both work and school. If some class 
time were taken for the interpretations of changing 
attitudes toward work, people, and the school, the paradox 
of greater expressed interest in school and little or no 
positive change in achievement might be avoided. 
Second, work-experience itself should be recognized 
as being a valuable adjunct to the curriculum of the school. 
Work experience should be a part of the required curriculum 
for all high school students and as such, same graduation 
credit should be given for it. To correlate work-experienc 
with the classes and vise versa should require a thorough 
over-haul of course offerings and other curricUlar 
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activities and schedules. If the pupils needs and 
individual differences are to be met honestly then some 
explicit means must be found to aid in a more concrete 
manner the students who are working. 
Third, with or without curriculum revision to include 
work experience, it seems imperative that the guidance 
services be revised a bit. The school, through the 
medium of the Guidance Office, should take cognizance 
of the pupils' current employment and systematically try 
to help the pupils to find increased value in their work 
experience while on the job. The Office should also help 
the pupils recognize and use the values of work in school 
work and for vocational planning. From the results of 
this study, it would seem that the school should become 
more aware of those students who are working and should 
redirect the guidance services to incorporate within its 
scope, aids for fuller occupational adjustment for those 
working pupils. 
Limitations of Research 
While completing the tabulation of the questionnaire, 
certain limitations, other than those noted in Chapters I 
and III became evident: 
1. The questionnaire attempted to cover too large a 
segment of the pupils' work history. 
2. The respondents, as previously noted, should have 
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had considerably more time and should have been 
separated as in a classroom. 
3. Some means, hopefUlly interviews with a random 
sample, should have been utilized to obtain some 
measure or reliability. 
4. The respondents should have had a more clear 
forewarning of the nature, purpose, and extent of 
the survey in order that better rapport .;c.ould 
have been established. 
5. Some items, particularly in Part III, in the 
questionnaire should have been more carefully 
worded so as to avoid ambiguities and specific 
determiners of favored responses. 
Suggestions For Futher Study 
1. A study of the effect of work experience upon 
interest in school and achievement in school work. 
2. A study on the understood and applied relations of 
school to job and vise versa. 
3. A study of work-experience and its effects on 
leisure-time activities. 
Name -------------------------------------
Name of school 
Town or city ----------------------------
Grade -------------
Check: 
_ __..Boy 
Girl 
---
Age------
This is a study regarding full or part-time work -1 
done for pay outside the home by high school students 
since the end of school in June, 1950. If you have 
~worked either full or part-time for two (2) weeks 
or more since that date, please circle n~ oe!ow and 
pass-tEe sheet to your teacher. If you have worked 
full or part-time for two (2) weeks or more, circle 
"YES" and then answer all the questions on the other 
pages of the booklet that apply to you. Your teacher 
will collect the completed forms. 
NO, I have not worked 2 weeks or more since June, 1950. 
YES, I have worked 2 weeks or more since June, 1950. 
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PART I 
SUMMER VACATION WORK LAST YEAR 
---
Directions: Please check appropriate answers in items #1-5 below or 
write answers on the lines provided. Be sure to answer every question. 
If you did not work last summer, turn to Part II on page 3. 
1. 
2. 
4. 
How many weeks did you work ? (Put a check before the correct number.) 
() 2 ( ) 5 ( ) g ( ) 11 
<:13 <:> 6 (-) 9 (:112 ( ) 4 ( ) 7 ( -) 10 -
- - -
What was the 
( ) 1- 5 
average number of hours worked each week ? 
(-) 6-10 ( )16-20 ( )31-35 ----(-)21-25 (-)36-40 
<:>11-15 (-)26-30 (-)41-45 
- (_)more, indicate how many: hours. 
---
average wj~i earned per week ? ~-) 2~=~~~ ---r-lJ5~=J'6 (-) 26- 30 (-} 41- 45-
- (_)more, indicate how much:$ 
What was the ( ll 1~ 5 - 6- 10 <: 11 15 
What did you do ? ( )baby-sitting, nursemaid 
<:)bench work in a factory ( )bookkeeper (-)caddy (-)carpenter's helper 
(-)clerk (in a store) 
(-!counselor (in a camp) (- dairy worker (milk or cream) (- delivery boy (NOT newspapers} 
(lfarm helper (-)fruit-picker (-)gardener (lawn care, etc.) 
(-)general office work (-)hospital work (aide etc.) 
(-)housework (generalJ 
(-)kitchen helper (-)library aide 
<:)machine operator 
Location of your work: ( )in your home town 
(:)out of town 
( ) mason·, s helper 
(-)mechanic (-)newsboy 
----
(-)odd jobs 
(-)painter o't" painter• s hel·per (:)pinboy (bowling) 
! 
l
pluaber•s helper 
- re'6eptionist 
: sales person (clothing store) ( secretary {-)soda fountain work 
(-)stock room attendant {-).telephone operator 
(-)truck driver or helper (-)usher 
(-)waiter or waitress 
<:)other, indicate what: 
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PART II 
AFTER SCHOOL AND WEEKEND EMPLOYMENT 
(For period between the beginning or school last September and to-day.) 
Directions: Please check appropriate answers in items #6-11 below or 
wr1te answers on the lines provided. I£ Part II does not apply to you, 
go on to Part III on page 5. 
6. During how many weeks have you worked 
last September ? 
( ) . 2- 4 . 
<:> 5- 7 ( ) 8-10 
<:)11-13 
( ) 14-16 
(-)17-19 (-) 20-22 
<:> 23-25 
since the beginning o£ school 
( ) 26-28 
(-) 29-31 
(-)32-34 
<:)35 or more 
Section A: Work done during weeks when school is in session: 
-
7a. 
8a. 
9a. 
When do you work ? When did you work ? ( )before school in the morning · 
(-)after school in the afternoon 
(-)in the evening 
(-)on Saturday 
<:>other, indicate when: ____________________________________ __ 
What is the (_!1- 4 ( 5- 8 
<: 9-12 
~vhat is the ( )11-$ 5 (-) · 6-$10 
(-) 11-$15 
-
average number of hours worked each week ? 
!~ 13-16 --17-20 - more; indicate number of hours: 
- ----------
average wjfl earned per week ? ( 6-$20 ----(-) 21-$24 
<:>more; indicate how much: $ 
----------
lOa. What do you do ? What did you do ? ( )baby-sitting, nursemaid 
(-)bench work in a factory 
(-)bookkeeper 
( )mechanic (-)newsboy 
(-)odd jobs 
(-)caddy 
(-)clerk (in a store) 
(-)dairy -worker (milk or cream) 
(-)delivery boy (NOT newspapers) 
(-)farm helper 
(-)gardener (lawn care, etc.) (:1 general office work ( )hospital work (aide, etc.) (-)housework (general) (-}kitchen helper 
(-llibrary aide . <: machine operator (_mason's helper 
lla. Location of work: 
( )in your home town 
<:>out of town 
(-)painter or painter's helper (-)pinboy (bowling) 
(-)plumber's helper 
(-)receptionist 
<:lsales person (clothing store) ( . secretary 
(- soda fountain work (-)stock room attendant (-)telephone operator 
(-)truck driver or helper (-)usher · · 
(-)waiter or waitress 
(:)other, indicate what: 
- · 
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gection !,: Work done during. ~Such school holidays as Thanksgiving, 
hristmas, spring vacation, ete.: 
7b. When did you work ? (_)in the morning ( lin the a£ternoon 
\- in the evening 
8b. 
9b. 
<: other, indicate when: ____________________________________ __ 
What was the average ( ) 1-10 (-)11-20 (-) 21-30 
-
number o£ hours worked each week ? 
( ) 31-40 (-)41-50 
<:)more; indicate number of hours: 
What was the 
( );1-$10 (-) 11-$20 
average w(gj earned per week ? 
$31-$40 ----(-)$41-$50 
<:> 21-$30 (:)more; how much: $ ____ _ 
----
lOb. What did you do ? 
( )baby-sitting, nursemaid (}bench work in a factory (-)bookkeeper (-)caddy 
(-)carpenter's helper 
(-,clerk (in a store) (-)dairy worker (milk or cream) 
<:ldelivery boy (NOT newspapers) ( farm helper 
(~gardener (lawn care,etc.) (- general office work (-)hospital work (aide,etc.) 
(-)}lousework (general) 
!-)kitchen helper -}library aide -)machine operator (:)mason's belper 
llb. Location of work: ( )·in your home town 
<:>out of town 
( }mechanic (-)newsboy (-)odd jobs 
(} painter or painter's helper (-)pinboy (bowling) 
(-)plumber's helper (-)receptionist 
(-)sales person (clothing stOrE (-)secretary 
(-~soda £ountain work (- stock room a.ttendant (- telephone operator (-)truck driver or helper 
(~usher (- waiter or waitress 
(_ other, indicate what: 
Please go on to page 5 
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PART III 
RESULTS Qf '!Q!!! §XPERIENCE 
Directions: Please answer all the questions in the following part: 
-
12. Check the items for which ( )school lunches (-)class dues 
you plan to use the money you have earned: 
(_)ink, pencils, paper, etc. 
( )school newspaper or yearbook ( :J class ring or pin (-)share in class gift 
<:>transportation fares 
( ) movies 
<:)candy, gum, etc. 
( )running a car 
(-)dances 
(:)spectator sports such (:Jequipment for hobbies (-)cigarettes 
(-)vacation expences 
as baseball (-)gifts . 
{•)athletic equipment (-)cosmetics 
-
( )contribution to home budget (-)clothes (-)church ·contributions 
(:)charitable organizations 
-
( )future education 
(-)savings account (other than 
- .for education) (_)other, indicate what: 
13. What effects have your work experiences had upon your choice of career 
and your understandings of work ? Check the ways your work experience 
b;ae affected you. ( )It has helped you to decide to enter the field of your work 
- experience for your life occupation. 
(_)It has helped you to decide not to enter the field of your work 
experience for your life O"C'Cupation. 
( )It has helped you to appreciate work and workers better. (:)It has had no effect, good or bad, on your outlook on work. 
Now underline the item above that you feel has been most impDrtant. 
• Check the ways in which your work ( )learned how to apply for a job 
(-)learned how to meet people 
(-)learned how to get along with 
experience has been valuable to you. ( )learned better work habits {-)learned promptness 
(-}found relation of school to 
- others - work 
( )learned how to do a particular job 
(-)gained self-control 
(:)learned how to control your temper 
(_)learned responsibility 
(_)other, indicate what: __ _..... 
Now underline the item above that you feel has been most important. 
5. As a result 2f your job, your absences at school have 
\)Increased. (-)not changed. 
(:)decreased. 
6. As ~ result £.! your job, your tardiness at school has 
\)increased. (-)not changed. 
(-)decreased. 
-
Go on to page 6 
17. As !. result 2£ your jo£, you have 
~)more interest in sc ool work. {-)less interest in school work. 
<:)noticed no change in interest in your school work. 
Page 6 
18. The information and knowledge you learn at school has been of 
( )some help on the job. (-)no help on the job. 
(:)considerable help on the job. 
19. In considering your achievement or success in school-work, you 
find that your job ( )he;lps with your studies. (-)neither helps nor hinders your studies. 
(:)hinders your studies. 
20. Since yr:>u have had a job, your preparation of sehool homework has been 
( ~leas thorough. <: about the same as before you began work. ( more thorough. 
-
21. The effect of your job on your participation in extra-curricular 
school activities such as athletics, band, chorus, clubs, or drama-
tics has been to ( )reduce the number. {-)cut then out entirely. 
(-)keep the same number. 
<:}increase the number. 
22. As a result of your job, the energy you have left for other things is ( )as much as before. 
{-)more than before. 
(:)less than before. 
23. Because of your work experience, you can "get along" with all types 
of people 
( ) less well. (-)as usual. 
(:)better. 
24. As a result of your job, the number of leisure time activities out-
side of school has ( )been increased. (-)remained about the same. 
<:)been reduced. · 
25. You got your job through ( ) a newspaper "want ad". 
(-)adult friends. (-)your own family or relatives. 
(-)a high school teacher. 
(-)the high school guidance or placement office. (:)other, please indicate how: __________________________________ _ 
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